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Unit 1

The Beginning of Time
Creation - 3000 BC

God created the universe, and has a plan for the world and us.
God reveals Himself to all peoples through His creation, which we learn
more about through science (general revelation).
When God reveals Himself, Satan immediately attempts to distort our
understanding of God’s revelation.
When Adam and Eve believed Satan rather than God, their relationship
with God was damaged. Evil, violence, and death came into the world as
a result of the Fall, and were not a part of God’s good creation.
God reveals himself personally to specific people and families whom He
calls to be His messengers to the rest of the families of the earth (special
revelation), and whom He makes a special covenant with.
Extinct animals and plants were every bit as complex as modern
animals. Many forms of extinct life were huge, and could not be
sustained in the world’s current climate.
God created distinct “kinds” of living organisms, that can be classified
according to their structure and function. The living kingdoms are all
intricately interdependent, and could not have evolved one kingdom at
a time.
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Unit 1

Weekly Plan
Bible: Biblical record, Worldview

1

History: Time (past, present, future), History / Prehistory, Biblical record, Worldview
Science: Big Bang, Entropy

Bible: God and the Bible, Genesis 1, Inductive Bible Study, Hermeneutics

2

History: Time (continued), Worldview (continued)
Science: Science, Scientific Method, Definition of life, Microscopy

Bible: God and the Bible, Genesis 1:1-2:4, Creation, Basic Doctrines

3

History: Theory of Evolution, Overview, Darwin, Origin of Species, Intelligent Design,
Palaeontology, Dinosaurs, Age of the Earth, Fossils / Fossil Record, Dating Methods,
Archeology overview, Worldview and religion
Science: Theory of Evolution terms and concepts, Intelligent Design

4

Bible: Genesis 2:5-3:24, The Fall, Redemption and Atonement
History: Palaeontology continued, Dinosaurs, Age of the Earth, Fossils / Fossil Record,
Archeology continued, Artifacts, Tools
Science: Theory of Evolution myths and fallacies, Intelligent Design, Cytology, Cellular
Structures

Bible: Genesis 4-9, Cain and Abel, Noah and the Flood, Covenant

5

History: Palaeontology continued, Dinosaurs, Ice Age, Flood Theories, Archeology
continued, Simulated Dig, Culture
Science: Theory of Evolution, Theistic Evolution, Intelligent Design, Cytology, Cellular
Processes

Bible: Genesis 10-11, Table of Nations, Tower of Babel, Spread of Nations

6

History: Archeology continued, Culture, Stone Age, Rise of Civilizations
Science: Origin of Man, Human Ancestors, Fossil Record, Cytology, Cellular Processes
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The Beginning of Time
I. A Brief History of Cosmology
In the 1960s, an explosive new theory (that
the universe and time itself had a beginning)
rocked the scientific community, blasting the
conventional understanding of cosmology
(that time and the universe were, more or
less, eternal and constant). Actually, there
had been significant theoretical evidence of
this view for at least forty years before, but
scientists at that time were confident the
universe was in a “steady state” and was in
essence, eternal. As usual, it takes an awful lot
of evidence to overturn a reigning paradigm,
to change a fundamental worldview
assumption.
This particular worldview assumption was so
strong that when Einstein’s field equations
first predicted an impermanent universe in
1917, he actually modified his theory by
introducing a term called “lambda” (Greek
letter) or “the cosmological constant.” He
introduced this “fudge factor” (which in
essence ascribed energy, mass and weight to
the vacuum of nothingness) solely to ensure
his equations produced a scientifically
acceptable static universe.
By the 1960s, however, Hubble’s telescopes
(first the one Hubble constructed on Mt.
Wilson in California, and later the one
named after him and launched into space)
were pouring out new astronomical data.
Galaxies (millions of them! each with
millions of stars!) now sprung into view. And
the evidence became conclusive: The
universe is not static, rather the galaxies are
flying apart at an ever accelerating speed
(more accurately, the space in between the
galaxies is rapidly expanding at an increasing
rate — like dots on an expanding balloon).
Einstein should not have bowed to
contemporary scientific theory! Had he stuck
to his original equations, he would have
predicted the exploding universe decades
before scientists could observe it.
The idea that the universe had a beginning,

supported by the new “Big Bang” theory, was
hardly new. For thousands of years people
had believed the world – indeed the entire
universe – had a beginning. It was more
than a little surprising for scientists to
discover the book of Genesis, in the Bible,
had it right all the time!
Beyond simply providing evidence for a
“beginning”
to
the
universe,
the
mathematics of the Big Bang theory further
unveiled the exquisite calibration in place,
precisely allowing for the existence of the
cosmos and life (as we know it). A whole
series of numbers, from the relative masses
of protons and neutrons to the force of
gravity, are exactly the numbers required
for existence. [1] However, the riddle
deepens. The slightest deviation from any
one of these precariously calibrated
numbers would have resulted in no universe
ever coming into existence in the first place
or, if things deviated at this point, the rapid
destruction of everything. [2]
The Big Bang model of the universe does
leave some riddles unexplained, for
example:
The over-all homogeneity of the universe
(this is not what the Big Bang predicts, but it
is what we observe)
The missing “dark matter” (a form of matter
not yet discovered that supposedly accounts
for some 97% of the mass of the universe)
A missing “sea of neutrinos” the Big Bang
predicts (yet undiscovered)
An undiscovered “dark energy” of a new
form that should add 2/3 more energy to
the universe than the amount we can
observe
All these missing pieces — giant missing
pieces — are necessary for current
cosmological theory to hold true. Both the
“inflationary” model of the early universe
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and the newer “bouncing universe” model
(where “Big Bangs” are interspersed with
“Big Crunches”) are attempts to solve these
riddles produced by the Big Bang theory.
Each, however, adds new problems of its
own. Scientists still have not been able to
come up with a scientific/mathematical
“theory of everything” that adequately
explains all we know about the macro and
micro aspects of the universe. [3]

II. The Bible’s Theory of Everything
Amazingly enough, the same ancient
document that “predicted” the universe as
having a beginning also clearly spells out a
reason for all things – not a mathematical
theory of everything, but an explanation for
all of reality.
Most simply put, the explanation goes as
follows: (1) God creates, (2) Evil corrupts, (3)
God redeems.
Each of these statements refers to two
components: all of nature, and God’s
relationship with humankind. God creates
the entire universe, and God creates a being
in His own image (man) and establishes a
relationship with him. Evil corrupts both the
good creation of God and the relationship
between God and His people. God sets out to
redeem both His fallen creation, as well as
His relationship with His fallen creatures.
Point #1: God Creates
The Bible does not start out with a long
explanation of who God is, but “God” (by
whatever name He is given in a particular
language), becomes quickly defined by what
He does. “God” creates. He creates all things
— the heavens, the earth, light, matter, and
all forms of life. And everything He creates is
good, and beautiful and perfect. “For since
the creation of the world God’s invisible
qualities—his eternal power and divine
nature—have been clearly seen, being
understood from what has been made…”
(Romans 1:20)
The Bible speaks of two facets of God’s
revealed nature available to all of mankind.

We often refer to these together as general
revelation. First, all human beings can see
His power and divine nature in what He has
created. Second, all humans receive from
God a conscience, which guides them
toward God and warns them against
wrongdoing (see Romans 2:14-16). Based on
these two general revelations of Himself,
God has said all men and women are
“without excuse” when they exchange the
truth of God for a lie, and worship and serve
created things rather than the Creator
(Romans 1:20).
Nevertheless, God does not merely leave us
with general revelation of Himself. He also
establishes a personal relationship with
mankind, and speaks directly to him. We see
in the Garden of Eden He speaks with the
first man, Adam, giving him guidance. And
God cares for his needs by making him a
wife, Eve. When God reveals Himself and
His plans directly to people, mostly through
His Word but occasionally through dreams,
visions or commands, this is special
revelation. God establishes a relationship
directly with people.
Point #2: Evil Corrupts
Now comes the second part of the
“explanation of everything” — Satan, evil,
and the corruption of all God created and all
He says to us.
The very first exposure we have to Satan is in
the book of Genesis. He appears as a serpent
and deliberately confuses Eve about what
God has commanded her. God gives a good
and clear command and Satan questions it,
giving it a burdensome spin, “Did God really
say, ‘You must not eat from any tree in the
garden’?” (Genesis 3:1). Then Eve further
distorts God’s command by adding the idea
she should not even touch the fruit (Genesis
3:2). As soon as God communicates with
people, even to this day, Satan tries to
deceive
them
by
corrupting
the
understanding of what God is saying.
By the end of Genesis 3, we find God’s good
creation corrupted. His relationship with
man is corrupted. All of nature is corrupted.
Evil is not a new creation, but like Satan
himself, it is a perversion and corruption of
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the beautiful things God creates, and the
good patterns God has established.
By Genesis 6, we see the whole earth is
corrupt in the sight of God and filled with
violence. “Now the earth was corrupt in the
sight of God, and the earth was filled with
violence. God looked on the earth, and
behold, it was corrupt; for all flesh had
corrupted their way upon the earth. Then
God said to Noah, ‘The end of all flesh has
come before Me; for the earth is filled with
violence because of them; and behold, I am
about to destroy them with the earth.’”
(Genesis 6:11-13, NASB) What has become
violent? All flesh. Humans have become
violent. Animals have become violent. And
God purposes “…to destroy all flesh in which
is the breath of life, from under heaven;
everything that is on the earth will perish.”
(Genesis 6:17, NASB).
Satan’s deception in Genesis 3 marks a
declaration of war—a war on God’s
Kingdom, a battle for all His Creation. First
Eve chooses, then Adam, to disobey God. In
so doing, they now have entered man into
the great cosmic conflict, played out across
time. The conflict between the Kingdom of
God and the Kingdom of Satan defines
human history from the Garden of Eden
until today. The reality of this conflict has
touched every man, woman, and child on
earth—every day of their lives—for all of
history. Life is war!
Point #3: God Redeems
The “explanation of everything” would not
be complete without the third point: God
sets out to redeem His relationship with
human beings, and to redeem His creation.
What does it mean to “redeem?” It means
God will pay a great price to buy back or
reclaim and then restore that which was His
in the beginning. And in the end, not just we
humans, but all of creation will be set free
from corruption, as it says in Romans 8:2122 (NASB), “…creation itself also will be set
free from its slavery to corruption into the
freedom of the glory of the children of God.
For we know that the whole creation groans
and suffers the pains of childbirth together
until now.” Here we see God plans to redeem
both His relationship with human beings

and all of His creation.
How is God going to accomplish this? The
death and resurrection of Jesus Christ
destroys the power of sin and death. But the
story does not start with Jesus. Throughout
history, God chooses the families of people
whose hearts are fixed on Him to be His
conduit of redemption. From the Garden of
Eden until today, faithful men and their
families have stepped forward to believe the
promises of God and obey Him. God has
used them for His purposes, to help carry
forward His redemption plan.
Before God sends the flood to destroy
everything “in which is the breath of life,”
God chooses to save a specific faithful man
and his family, a man named Noah who is
righteous before him, “…the only blameless
man living on earth at that time. He
consistently followed God’s will and enjoyed
a close relationship with Him.” (Genesis 6:9
NLT). Have you ever wondered what might
have happened if Noah had not obeyed
God? If he had said, “Build a boat THAT big,
are you crazy? There is not enough water in
the world to float a boat that big! How will I
build this thing all by myself?” If Noah had
not believed God when He revealed His
plans to destroy every living creature on the
face of the earth?
Thankfully, Noah believes God. So when he
is about 500 years old, he sets out to build a
boat three stories (45 feet) high, 450 feet
long, and 75 feet wide. It takes him about 100
years of diligent hard work, and he probably
does not get much help outside his family.
Because of his faith in God and His word,
God saves Noah and his whole family, as
well as all the animals God sent with them.
But “All the living things on earth died—
birds, domestic animals, wild animals, all
kinds of small animals, and all the people.
Everything died that breathed and lived on
dry land. Every living thing on the earth was
wiped out—people, animals both large and
small, and birds. They were all destroyed,
and only Noah was left alive, along with
those who were with him in the boat.”
(Genesis 7:21-23, NLT) God uses an
obedient, faithful family to save both
themselves and His creatures.
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God’s Plan of Redemption
The whole rest of the Bible unravels for us
the story of God’s plan of redemption. Just
as through the sin of Adam evil comes to the
whole world, so God is planning through
His one perfect Son to redeem the whole
world — all the families of the earth.

purposes on earth. God does not carry out
His will independently of a relationship with
and the obedience of people, and in
particular, faithful families.
God reveals His plans to Noah. God is both
willing and able to communicate His specific
plans to people who fix their hearts on Him.

After the flood, God begins by making a
covenant with Noah and his family. He says
to Noah and his sons, as he said to Adam and
Eve, “Be fruitful and multiply, and fill the
earth,” and He gives them dominion over
the creatures of the earth (Genesis 9:1-2).
Now God warns them He will hold all people
accountable for shedding the blood of a
fellow person, and interestingly, He says He
will “…demand an accounting from every
animal…” for killing as well (Genesis 9:5,
NLT). However, God also now says people
may eat animals, not just plants, for food
(Genesis 9:3).

God makes covenants with His people. They
carry His purposes forward, able to count
upon His everlasting promises.

God says to Noah and his sons, “I now
establish my covenant with you and with
your descendants after you, and with every
living creature that was with you… every
living creature on earth. I establish my
covenant with you: Never again will all life
be cut off by the waters of a flood…” (Genesis
9:9-11) God sets the rainbow as the sign of
His “everlasting covenant” between Him
and all life on earth.

What about Evolution?

Through the life of Noah, God reveals
foundational elements of His character:
God will only tolerate the evil of people and
nature for so long before He intervenes to
curb their destruction of one another.

You will continue to study the unfolding of
God’s great plan to redeem the earth and
creation in Unit 2. Right now, let us take
some time to explore God’s creation more
deeply, particularly the creation of the
universe (matter), life, and mankind.

III. Questions and Answers

In the middle of the 19th century, Charles
Darwin proposed a mechanism for
explaining the evolution of life on our
planet. This was a great boon to atheists (who
had long proposed life somehow evolved by
chance, yet lacked the mechanism necessary
for supporting such a claim). The
mechanism Darwin proposed was “survival
of the fittest,” the theory that in any situation,
the
animals
least
suited
for
that
environment will die off and the fittest
survive, slowly and gradually developing
(evolving) into new and different species of
animals.

God is able to save and preserve the
righteous from judgment while punishing
the ungodly. As II Peter 2 verses 5 and 9
explain, “…if he [God] did not spare the
ancient world when he brought the flood on
its ungodly people, but protected Noah, a
preacher of righteousness and seven
others…then the Lord knows how to rescue
godly men from trials and to hold the
unrighteous for the day of judgment…”

While it is easily observable that animals
inappropriate to a particular changing
climate do die off, Darwin himself said
further study would need undertaking to see
if, by small mutations and natural selection,
species could change into entirely different
types of species. Since then, an immense
amount of research and effort has gone
toward trying to prove Darwin’s Theory of
Evolution. With each discovery, however,
the theory has seemed less and less able to
explain the evidence.

God selects not just Noah but his whole
family as a means of preserving His

Problem #1: The Evidence of the Fossil
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Record
All over the world fossils have been
unearthed, but they have revealed a curious
picture contradictory to Darwin’s theory.
Each fossil layer has shown an explosion of
new life forms with no apparent transition
forms from previous types of animals. For
example, when birds appeared in the layers,
their wings and feathers were fully and
delicately formed to perfection; no “halfway
wings” have been found. Even the
archaeopteryx, one of the most ancient
birds ever discovered, had many reptilian
features like teeth, but still had fully formed
wings and feathers like modern birds. There
has been no discovery of animals with
transitional forms of feathers, which are
complex in both their form of adhesion to
the body and in their structure, nor is there
even genetic and chemical similarity
between reptile scales and bird feathers. [4]
More surprising still is this amazing fact:
some species have survived to this day (from
even very early appearances in the fossil
record) with little or no apparent changes in
them. That is right! The modern alligator,
modern sharks, and many other so-called
“living fossils,” have not changed since they
first appeared in the fossil record with the
dinosaurs.
So new kinds of animals appeared suddenly
and old kinds of animals stayed the same, or
died out suddenly. This was virtually the
opposite of what Darwin predicted.
Although scientists are scrambling to put
forward new theories that preserve the idea
that life has evolved, current data does not
support it.
Problem #2: The Complexity of the Cell
To make things worse for Darwin’s theory,
we now know significantly more about life
on the microscopic level than was known in
his time. What first seemed like a simple cell
(with a cell wall, plasma, and a nucleus), we
now know to be a highly complex “city” with
factories, machines, energy generators and
waste eliminators! Purely random processes
do not result in the kind of highly complex
interdependent systems seen in a single cell.
Even the DNA molecule (which encodes

these cellular systems) is so complex that
random
generation
is
exceedingly
improbable. The DNA molecule from one
cell
alone
contains
more
detailed
information than an entire library full of
books. [5]
What about Intelligent Design?
Driving the Intelligent Design movement is
a group of scientists seeking to prove we can
infer “intelligent design” (and therefore, a
designer) from the existence of highly
complex
patterns
carrying
specific
information. These two factors, complex
patterns and highly specific information,
when combined reduce probability to zero
that random process alone could generate
such patterns.
Do genetic mutations lead to evolution?
There is yet another nail in the coffin of
Darwin’s theory: scientists now know what
actually happens during a genetic mutation.
Mutations, unlike Darwin predicted, simply
destroy or scramble parts of the DNA code
(not producing any new information). If
you scramble the letters of a sentence in a
book, this random action does not generate
new information. Instead, information is
lost. So it is with the mutation process.
The animal produced through mutation
may not even show any change, since
remaining healthy genes override most
mutations. However, when mutations are
significant enough to show in the
developing animal, they always produce a
less
functional
(rather
than
morefunctional) form. Extra fingers or extra
wings come out unusable, lacking muscles
or other key components needed to be fully
functional.
Rarely, as in the human mutation called
“sickle-cell anemia,” (where red blood cells
are deformed) can the animal derive a
benefit. However, while sickle-cell anemia
protects those carrying it from the malaria
parasite (benefit), it also kills 25% of those
who get it. Carriers of the mutation are only
more “fit” to survive in areas where malaria
kills normal humans faster than the anemia
kills them. Mutations do not provide a
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mechanism whereby new forms of an
animal (or plant) can appear.
What about the light moths that changed to
dark moths when coal smoke darkened
London?
This is not an example of a mutation since
both light and dark moths existed in the
original population. All species can express a
variety of characteristics. People, for
example, can be blonde or brunette, have
blue eyes or brown. Dogs can be big or small,
with long hair or short. Just as people can
select out certain characteristics of dogs in
order to get a breed like poodle, so climate
or environmental changes can make it more
beneficial to have one variety of species than
another. But this is not a mutation. If all of
one variety of a species die out, such as all
hairy
elephants,
for
example,
this
diminishes the variations available to that
species; it is no longer possible to breed a
hairy elephant. If all humans with red-hair
genes die out, it is no longer be possible to
have a redheaded child. Options are not
gained through this process; rather, options
are lost.
What about drug resistant bacteria?
This is another example where there are no
new species being formed. Rather, some
varieties of the bacteria—varieties that
already exist—have some characteristic that
renders them immune to the drug used. All
forms of the bacteria susceptible to the drug
die out while the non-susceptible forms
proliferate. It is a case of survival of the
fittest, but not the generation of new species.
Recent discovery reveals other organisms,
like the parasite that causes malaria, able to
manufacture a variety of surface proteins.
When the body learns to recognize one, and
begins to kill off the invader, the parasites
switch to a “new” protein, giving them the
appearance of being a new kind of invader.
Some malarial parasites can manufacture
over 60 different kinds of surface proteins in
succession which enable them to evade the
immune system and protein-specific drugs.
Only once the body recognizes and attacks
all know varieties is the microbe wiped out.
Nevertheless, none of these processes create

a new species.
Many, many entire animal species are
permanently lost through extinction. Many
varieties of current species are permanently
lost through extinction. Evolution predicts
more and more varieties developing, while
in reality we have less and less varieties
remaining. Available scientific data from
fossil records shows new, fully designed
plants and animals appearing abruptly, then
many of them dying out, while others
survive until today. This data makes sense if
God created each kind of animal and plant
separately, just as Genesis states. But Satan is
busy destroying the animals and plants, just
as he is trying to destroy all things God has
made. This is the picture that best fits the
available scientific data.
Where do the dinosaurs fit into this whole
picture?
The fossil record shows there once were
giant reptiles called dinosaurs (terrible
lizards). Although you do not hear about
them as much, there also used to be giant
ferns as tall as modern trees, and giant
insects (like dragonflies with wings three feet
long). Apparently, the whole earth was warm
and humid with a tropical climate, even in
the now Polar Regions. This is hard for
scientists to explain.
So, what happened to the dinosaurs and all
the other giant life forms? Some Christians
once suggested the world was all tropical
before the flood — that perhaps there was
once a cloud layer creating a “greenhouse
effect” and producing a temperate climate
over all the earth. They supposed this cloud
“broke” at the time of the flood, when rain
poured from the sky (and waters “burst
forth” from beneath the surface of the earth).
This flood would have destroyed the
dinosaurs, and any infant dinosaurs (that
might have been brought on the ark) would
not have been able to survive in the colder
climate that followed the flood. This “canopy
theory,” however, and even the global flood,
do not have sufficient scientific research
behind them to merit any scientific validity
at this point.
The most popular theory among the general
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public today is that the world of the
dinosaurs was destroyed by a huge comet
colliding with earth, in turn changing earth’s
climate (perhaps also tilting the earth on its
axis) —-a theory which would also help
explain remains of tropical vegetation in
Polar Regions.
Was the flood universal or local?
There
are
Bible-believing
Christians
answering on both sides of this question.
What does the text tell us? In Genesis 6:13
and 17, God states, “I am going to put an end
to all people…I am surely going to destroy
both them and the earth…I am going to bring
flood waters on the earth to destroy all life
under the heavens, every creature that has
the breath of life in it. Everything on earth
will perish.” However, this does not include
water-dwelling animals, for earlier it lists
“…men and animals, and creatures that move
along the ground, and birds of the air…” (v. 7).
Later it says in Genesis 7:4, “…I will wipe from
the face of the earth every living creature I
have made.” But this also must not include
water creatures since Genesis 7:21-23 says,
“Every living thing that moved on the earth
perished—birds, livestock, wild animals, all
the creatures that swarm over the earth, and
all mankind. Everything on dry land that
had the breath of life in its nostrils died.
Every living thing on the face of the earth
was wiped out; men and animals and
creatures that move along the ground and
the birds of the air were wiped from the
earth. Only Noah was left and those with
Him in the ark.”
Now “everything on earth” sounds universal,
and the author repeats it, seemingly to
ensure we get it right. Still, here are the
questions we must answer:
(1) Could this refer, in the eyes of the writer,
to the whole known earth, but not the area
outside the domain of mankind?
(2) How might two of all the types of
creatures — on the whole earth — fit on the
ark, even perhaps dinosaurs?
(3) Was there enough water to cover all the
high mountains, even Mount Everest to a

depth of around 20 feet, or is it biblically
accurate to assume this refers to all the
known mountains in the Mesopotamian
area?
First, let’s look at what the Bible actually
reports: the rain went on for 40 days and 40
nights. Furthermore, Genesis 7:24 indicated
waters continued to flood the earth for 150
days. In Genesis 8:1-2, God “remembered”
Noah and the animals, and the springs of
the deep closed along with the floodgates of
heaven and the rain, and the water began to
recede. For 150 more days, the waters
receeded. 150 days of flooding, 150 days of
receding makes 300 days, until (on the first
day of the 10th month) the tops of the
mountains became visible. (Perhaps this
means the tops of Mt Ararat, which could
have been visible from the ark, not the tops
of the “highest mountains.”)
After 40 more days, Noah made a window
in the ark and sent out a raven and a dove,
but the dove came back because the water
still had not receded from the surface of the
earth. He waited 14 more days, sending out
a dove twice more, before he could look out
and see that there was dry land. By this time
it was 354 days since the rains started, Noah
was 601 years old, and the “water had dried
up from the earth.” However, it was not
until the 27th day of the second month of
the new year (about 57 days later) that the
earth was dry enough for them to leave the
ark along with the creatures. The ark had
not settled in a valley, but on the Mountains
of Ararat.
Can we conclude anything from this
description about the extent of the flood?
Clearly this flood was hugely destructive.
Even if this flood did not cover the entire
earth, but only the entire “known” earth, we
know it was an enormous flood. The
asteroid thought to have killed off the
dinosaurs, creating the Gulf of Mexico as its
crater, is said to have darkened the entire
earth for a year or more, killing off most
species of life. Such cataclysmic events are
not unthinkable, even in secular arenas.
More and more scientists are thinking the
earth has had several life destroying events,
though the Bible refers to only one during
the human era. At the very least, such “wipe
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the slate clean” events make evolution even
more improbable than ever; could they also
confirm God’s covenantal care for Mankind
during these last several thousand years?
What about the age of the earth?
There is currently a raging and acrimonious
argument about the age of the earth among
Bible-believing Christians. To understand
better the positions of each, it is helpful to
examine carefully the following issues.
The significance of the Fall in understanding
Genesis 1-3.
The Young Earth Theory proponents suggest
the Bible clearly teaches that death of all life
entered the world through the sin of Adam.
This makes a “quick creation” imperative,
since it requires all living things to have been
free from death from the point of their
Creation until the Fall. And a quick creation
seems represented in the six literal “days”
specified in Genesis.
The Old Earth Theory proponents suggest
Adam’s sin only brought spiritual death to
mankind, not death to all of the rest of life
(which would
have previously been
subjected to physical death, including death
of mankind). The “days” specified in Genesis
can be understood as God’s days (not man’s
days), and therefore not limited to 24 earthly
hours.
The former point out God hated the
violence into which life degenerated after
the Fall, and therefore He could not have
created a world filled with violence as part of
His good plan. The latter say God created
animals to be both herbivorous and
carnivorous (in spite of the fact Genesis
states God gave the plants to the animals to
eat), and so it is only the violence of man
against man that offended God.
What do the two theories have in common?
Both seek to defend the honor of God and
the Bible. Young Earth proponents try to
defend the honor of God and the Bible by
standing on a very literal reading of Genesis
1 and attributing all destruction to Satan. Old
Earth proponents try to defend the honor of

God and the Bible by demonstrating the
Bible predicts and agrees with current
scientific data including age dating, showing
among all the ancient documents, only the
Bible is accurate and true.
Both leave open-ended the time involved in
the creation of the universe. Within both
theories, the first verse of Genesis, “In the
beginning God created the heavens and the
earth,…the earth was without form and
void…” allows the creation of the universe
and the planet earth to occur in an
unspecified time, outside the controversial
six-day period, which instead focuses on
forming a livable planet with life. However,
some Young Earth proponents view that
statement as more of an overview
introducing the coming 6-day creation of all
things, and so all of the universe is created in
the 6-day period.
It is also very important to note both agree
on the crucial doctrines of God as the
creator, Satan as the cause of mankind
falling captive to sin, and salvation as
coming through Christ’s death and by grace
alone. And both theories reject the idea that
God used random evolution as a means of
forming life on earth.
What about Christians in the scientific
community?
There is a large organization of scientists
who are Christian, the American Scientific
Affiliation. This organization takes no official
position on the age of the earth, while
heartily affirming belief in creation in some
form as foundational to an understanding of
life. These scientists contend it is
unnecessary to promote a Young Earth fiat
view of creation in order to believe in
creation and their website has articles
affirming various positions on the subject of
Creation. Because the media deride and
attack Young Earth creationism, some feel it
brings disrepute to the Christian movement.
Old Earth creationists feel their Young Earth
counterparts make needless quasi-scientific
speculations and questionable biblical
interpretations that require phenomena like
a recent creation or a global flood. [6] While
there is a growing number of scientists
willing to explore the scientific implications
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of, and make testable predictions based on,
a young earth model, the advent of the
Intelligent Design movement has helped
deflect the issue of the age of the earth and
unite Christian scientists under a common
banner that attacks the roots of Darwinian
theory, the evolution of the species.
Are there any other theories or options?
For years, some have proposed varieties of
the “gap” theory. This theory suggests that
millions of years passed either between
verses one and two of Genesis 1, or before
verse one. Some suggest that God created
the universe and the earth (including the fall
of Satan) before the book of Genesis begins
recording, and that the first chapter of
Genesis refers to a re-creation rather than
the original creation. This theory is
promoted by perhaps the most well-known
conservative Bible commentary of the 20th
century. [7]
“… ‘created’ does not refer to God’s activity in
bringing the universe into being ex nihilo
(out of nothing), but His refashioning the
earth and its sidereal heavens at a much later
geological history. The original earth
created ex nihilo was brought into being by
the hand of God before sin entered God’s
moral universe, (Ezk 28:13-14, Isa 14:12) and
was designed to be the habitation of God’s
sinless angelic creatures ( Job 28:4, 7; cf Isa
45:18)… The pristine sinless earth was
evidently the place where sin began in God’s
hitherto sinless universe in connection with
the revolt of Satan and his angels (Isa 14:1214; Ezk 28:13, 15-17)… putting the ‘gap’ not in
[Genesis] 1:2 but before 1:1.”
This theory perhaps allows for aspects of
both the Young Earth and Old Earth theories
to be correct interpretations.
Nevertheless, before the modern scientific
era produced information that could not be
reconciled with the older interpretations of
Genesis, the common belief among most
Christians was that the earth was young. Still,
many Bible scholars, including people like
Augustine, did not assume the “days” of
Genesis had to refer to literal 24-hour days.
What support is there for an Old Earth

theory of creation?
Essentially all current scientific information
confirms the Old Earth view of creation,
simply because adherents to this theory
accept current scientific explanations of
dating. The age of the universe, for
example, seems well-proven at the present
time and they see no reason to doubt it.
Likewise, they accept all dating techniques
used on fossils as valid and trustworthy. So
the primary areas of argument for Old
Earth creationists are:
(1) To show God can work within the secular
scientific paradigm that already affirms the
awesomeness of the natural world, and on
the other side,
(2) To show one can interpret the Bible with
traditional hermeneutics in a way consistent
with an “old” earth.
The primary function of Old Earth
creationist books is to show how amazingly
the conclusions science is coming to mesh
with biblical accounts of creation, and to
explain how the Genesis account can
integrate with the scientific data as it is
currently interpreted (including support of
the
Big
Bang
theory). They
also
demonstrate how that does not have to
imply a naturalistic cause, nor the lack of
God’s continuing involvement.
Some theorists point to the discontinuity of
species in the fossil record as an indication
God created each species separately, over a
long period of time. Others allow that
species did derive one from another (evolve)
with God’s help, possibly even that mankind
evolved from some form of pre-human ape,
which God then breathed a soul into at the
time of Adam. This is a form of creationism
referred to as theistic evolution.
Old Earth creationists have various
explanations for the long period of death of
plant and animal life that would necessarily
precede Adam. Some assume death of most
forms of life is natural and part of God’s
plan. Others claim the death of life forms
began at some point with the fall of Satan
(when He was thrown down to the earth),
which preceded all that happens in the
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Garden of Eden, or even in all the “days” of
Genesis’ creation account.
As an apologetic to skeptics, Old Earth
creationism asserts the Bible can be trusted
and does not propose a ridiculously young
earth, overcoming the “need” to interpret
Genesis (and the Bible) as a historical or
scientific account by suggesting it utilizes a
literary form.
How can Young Earth proponents reject the
overwhelming evidence compiled by the
scientists, particularly regarding “billions
of years of life?”
Primarily, Young Earth scientists reject the
various dating techniques used for fossils.
Fossils cannot be dated directly; we
determine their age by dating bits of
volcanic rock imbedded in the same
sedimentary layer that quickly buried the
animal originally. (Fossils only form if the
sediment buries the animal suddenly, as in a
flood; otherwise, the animal deteriorates
before it can fossilize.) In flash floods today,
these scientists argue, the objects buried are
not necessarily the same age as the bits of
volcanic rock found in the loose dirt and
sand that covers them. Therefore, why
would we assume differently for “ancient”
fossils? Young Earth scientists ask, “Unless an
organism dies and is buried during a
volcanic eruption, how can the volcanic
rocks be used to date it?”
They also point out that when other
scientists use the same dating methods to
date volcanic rocks for which the age is
known (from the historical record, such as
rocks from Mt. St. Helens or other known
eruptions in Hawaii or Pompeii), the results
can come out millions of years off from
actual dates. These findings would suggest
that the assumptions being made about the
presumed starting ratio of decaying
elements is inaccurate.
Creationists who promote a Young Earth
interpretation of Scripture also currently
challenge the reigning paradigm that the
fossil layers formed, one at a time, over
millions of years. They point out some
“polystrate” fossils (such as trees) actually
“cut
through”
multiple
layers
of

sedimentation, showing layers of various
types can be laid down very quickly (since
the whole tree would have had to be buried
at once in order to fossilize the way it did).
Geologists generally concede the sediment
must have quickly buried these trees (some
as tall as 40 feet), but are not willing to
extrapolate from that evidence the possible
conclusion that other deep geological layers
could also have formed in this fashion (i.e.
multiple layers at one time).
Pointing out that many geological layers
display no visible erosion between the
layers, Young Earth scientists argue it would
be impossible for no erosion to take place if
indeed millions of years had gone by. They
also point to places where several layers
(with significantly different degrees of
hardness), supposedly laid down millions of
years apart from each other, are all folded
and wrinkled in smooth conformity with
one other. This type of folding could only
have happened if all the layers were still soft
when the folding took place, otherwise some
would have cracked much differently than
others. Each of these questions deserves
addressing.
While the Old Earth explanation can be
more useful in leading non-Christians to
consider the Bible and its claims as true, the
Young Earth explanation claims to hold
more tightly to some crucial doctrines about
Creation and the Fall. And by stepping
outside the reigning paradigm, it raises
intriguing questions about disregarded
anomalies in the current picture.
Does it make a difference which theories I
believe?
As followers of Jesus it is important to
respect the faith of others even if we
disagree with their conclusions. Few
Christians would go so far as to say it is a
matter of salvation whether one believes in a
literal six-day creation, or a longer period of
time. All creationists, both “young” and “old”
earth, agree God is the one who created the
heavens, the earth, and each kind of life in it.
It is furthermore possible to disprove the
viability of the Theory of Evolution without
having to determine the age of the earth, as
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the
Intelligent
Design
movement
demonstrates (many scientists in this
movement are agnostic, or believers holding
to an Old Earth theory of creation). In the
end, atheists will not become believers
because someone disproves their “pet
theory” – Darwin’s Theory of Evolution.
They will only become believers by coming
face to face with Jesus Christ, and
developing a relationship with the living
God through Him. To that end may we labor
diligently!
Endnotes
[1] Hugh Ross, noted Christian astronomer,
writes, “Paul Davies [astronomer] moved
from promoting atheism in 1983 to
conceding in 1984 that ‘the laws [of physics]
seem themselves to be a product of
exceedingly ingenious design,’ to testifying
in his 1988 book The Cosmic Blueprint that
‘there is for me powerful evidence that there
is something going on behind it all. The
impression of design is overwhelming.’ …
[Nevertheless] in spite of all this evidence
for design, some non-theists claim that our
existence is simply testimony to the fact that
the extremely likely did in fact take place by
chance. In other words, we would not be
here to report the event, unless the event did
in fact take place … [However] there is a total
lack of analogy in the world of observed
natural processes. We do not see the
spontaneous generation of anything highly
complex and fine-tuned.” Hugh Ross is
saying that while the probability of so many
factors being so carefully tuned by chance is
infinitesimally small, some people still try to
argue for designer-less creation by saying,
“Of course life (as we know it) would not
exist if the numbers are not just right. But we
are only here to observe it because they are
right; therefore, we can only observe ‘right’
numbers.” However, Ross explains, the
universe does not have any other examples
of nature self-organizing into complex,
finely tuned systems, so there is no reason to
believe the cosmos itself would do such a
thing. If nature were capable of selforganization through random processes, we
would see it happening even today. (Hugh
Ross quoted from Morland, J.P., ed. The
Creation Hypothesis. Downer’s Grove:
Intervarsity Press, 1994.)

[2] Understanding this, it is highly
improbable (if not impossible) the universe
has been walking this exceedingly thin
tightrope for some 13 billion years.
[3] Physicists have been trying to develop a
single theory: a “Theory of Everything”
(TOE) that would somehow combine the
paradigms defining both the Theory of
Relativity (that time and space are relative to
an observer’s velocity and position) and
Quantum Theory. Problems arise because
General Relativity and Quantum Mechanics
have very different descriptions of the
universe. To date, attempts to combine the
two theories into one system have been
unsuccessful, yet our universe cannot be
functioning
on
two
incompatible
paradigms.
[4] There are, however, scale-like structures
on birds, called “scutes” which, if certain
inhibitors are suppressed (while the bird is
developing), grow into feathers instead,
indicating that these scutes are a genetic
form of feathers, not the other way around,
nor a form of reptilian scales.
[5]
Richard
Dawkins,
champion
of
evolutionary
theory,
argues
that
a
chimpanzee could type the works of
Shakespeare on a keyboard, randomly,
given enough time (see The Blind
Watchmaker, pg. 47). What he neglects to
clarify is that this would only work on a
computer keyboard that systematically
identified and eliminated wrong letters in
comparison with a pre-existing memory
bank of Shakespeare’s work. An ape would
only produce garbage on a typewriter with
no organized memory, regardless of how
much time you gave it. Even a computer
would not help, if there were no works of
Shakespeare in its memory to compare to in
order to eliminate “wrong guess” letters.
[6] Old Earth proponents interpret the flood
as a local flood of the “known” world (the
Mesopotamian plain, or perhaps even all of
the Middle East).
[7] Unger, Merrill F. Unger’s Bible
Handbook. Chicago: Moody Publishers,
1967. This work, by Dallas Theological
Seminary Bible scholar Merrill Unger
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(Th.D., Ph.D.), has gone through some 24
editions.
Physicists have been trying to develop a
single theory: a “Theory of Everything”
(TOE) that would somehow combine the
paradigms defining both the Theory of
Relativity (that time and space are relative to
an observer’s velocity and position) and
Quantum Theory. Problems arise because
General Relativity and Quantum Mechanics
have very different descriptions of the
universe. To date, attempts to combine the
two theories into one system have been
unsuccessful, yet our universe cannot be
functioning on two incompatible paradigms.
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Unit 1: The Beginning of Time

History Activities
WEEK 1

write on it).

The focus of history this week is to begin
reflecting on concepts like “time” and
“history” and God’s role in the history of the
universe, earth, life, and mankind in
particular.
Students
should
begin
recognizing that:

Explain, “We as a class are going to keep
track of all the days that go by while we are
in school this year. We will use one mark to
represent each day.” Mark the first mark (for
today) at the beginning of the strip (see
example below).

History is linear (it has a clear beginning,
middle, and end) and reveals God’s
unfolding Story

INSERT SAMPLE (I’ll draw it for you
quickly)

God is the Lord of history, and intervenes in
or authors events
He has interacted with man and reveals
Himself to be known by all peoples
throughout all time
Finally,
students
should
begin
to
acknowledge and question the difference
between “history” and “what actually
happened,” embarking on a quest for
understanding and knowledge of Truth.

MONDAY
ER/IR – Learning About Time, Part One 10
minutes (then 2 minutes each morning)
R/E: The goal of this ongoing exercise is to
guide students through the process of
understanding “time,” and that events
happen in sequence, and more specifically, to
help students understand we measure time
in various ways (clocks, calendars, timelines,
etc.) In order for a “timeline” to make any
sense and be useful, students must begin to
grasp these abstract concepts. This activity
begins the process. We will build upon it each
unit.
This unit, begin “marking time” or counting
the days as they go by. Hang a strip of paper
(old adding machine tape is a good size)
horizontally along the wall (under the board
is a good place, where students can reach it to

Choose a time (at the beginning of Large
Group lessons, right after lunch, etc.) to add
a tally mark each day. Try to always do it at
the same time. Let students raise questions
(perhaps on Monday of the next week)
regarding weekend days, talking through
answers. Let students take turns adding tally
marks.
Where will this activity lead? Next unit we
begin measuring the distance between the
marks (since the time between marking
them is always the same). Later we begin
adding “events” to the day spaces, eventually
leading to making calendars, and finally to
measured timelines.
Note: A secondary use of this exercise is an
opportunity to practice counting, even skipcounting (by 5s, 10s, etc.). After collecting a
number of marks, you can choose to count
them. Then circle every fifth mark in green,
every tenth in blue, every hundredth in red,
for example, and count by 5s, 10s, even 100s.
Skill Ref. #1.304
MS/HS – What is History? 30 minutes
STI:Write the word history on the board or
on a piece of paper. Ask, “What is history?”
Listen to and reflect on students’ responses,
helping them arrive at a good working
definition (should include something about
information from the past, as well as a
record of that information, especially
written record).
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Oral and written history: Ask, “How do we
know what we know about history?” (students
may answer from books, etc.) How did the
author’s of those books know what they know
about history?” Keep pursuing this discussion
until students are lead back to the original
events, the accounts of those who were there,
and those who wrote about them. Then ask,
“How did those eyewitnesses who lived
before writing systems were developed pass
along what they knew?” Help students
understand the difference between passing
on history through oral and written records
(note that oral histories often reflect greater
accuracy than written records in some
contexts, though most of us come from nonoral cultures). Discuss briefly the Biblical
record. Ask, “How did Moses know what he
knew (about Adam and Eve, for example) if
he was not an eyewitness in the Garden of
Eden?” Recognize the importance of
historical record, the role of oral records, and
the necessity of written record.
Recognize the Bible as a written historical
record. In it are different records written at
different points in history (see if students can
name some records and when they were
written). Note that the written accounts
reflect at times a firsthand (eyewitness)
account, and at other times reflect oral
records passed down to the writer (see if
students can identify examples of each).
History and historiography (the writing of
history): Ask students to quickly write two
sentences about what has happened so far at
school this year (including today and any
orientation days). Then have students take
turns sharing what they wrote. At the end ask,
“What did you notice about each person’s
answer? How were answers the same? How
were they different?” Guide students
discussion toward an understanding that:
“History” (the record) and “what really
happened” are not always the same
Every person who records events has a
particular worldview or perspective on a
situation and meaning, and so interprets
events differently.
Tell students to imagine that you had not
been with them in the classroom. Now you

write two sentences summarizing what has
happened in school this year, based solely
on what the students wrote. Ask, “How well
did my summary reflects your experience?
How well did it reflect what you actually
wrote?” Discuss the difference between an
eyewitness (first-hand) account and a
second-hand account. Which is more
reliable?
Primary and secondary sources: Tell
students to imagine you buried these
accounts (theirs and yours) in a time capsule,
and someone from a different culture
unearthed them in 100 years. Discuss what
the discoverers might learn from reading
them. Discuss what those people might
write about the school based on what they
learned. Now compare those two accounts.
How would they be useful? What would the
possible problems be with each? Explain the
difference between primary and secondary
sources. Primary sources are original
accounts, either of historical events or of
research conducted. Secondary sources are
accounts based on study or reading of
primary sources.
Think about the resources in the classroom.
Are they mostly primary or secondary
sources? What about newspapers or
magazines? The various books in the Bible?
Ask, “What must we keep in mind about a
resource as we conduct historical research?
What kinds of resources should we look for
when doing research? What kinds of
questions should we ask about any resource
before ‘believing’ it?” (lead student to
thinking about: Who wrote it? What was
their perspective / worldview? What was
their source? Who was their audience? How
would their audience have affected their
writing?)
Skill Ref. #1.220, 1.223, 1.312

TUESDAY
Remember to add a tally mark to your
“school days timeline” (begun Monday).
All – General and Special Revelation 20
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Revelation lesson from Appendix E.

STI: (Prepare in advance) Find two identical,
medium-sized objects (2 large buttons, 2
Christmas bulbs, etc. – something familiar to
the students, but not simple to guess), and
put each into similar boxes. Seal the boxes.
Write a brief written description of the object
but do not name it.

ER/IR – Learning About Time, Part Two 10
minutes

Gather students and divide them into two
multiage teams. Give each team a sealed box,
asking them to guess what is inside. Ask,
“How can your team find out more about
what is inside without opening the box?” Let
them do anything they want for a few
minutes (except open the box), then make a
final guess based on what they discover.
Now give one of the groups the written
description, asking one student to read it
aloud. Have each group give their final guess,
then
open
the
boxes. Ask,
“Can
experimenting give you good information
about something? Is a written explanation
better? Or is it better to have both?”
Now ask, “How we can learn about God?
What does every person on earth have to
teach them about God?” (Romans 1: nature/
creation, and our consciences/intuition)
Explain we call these forms of revelation
general revelation because everyone in the
world has them. (Write the term on the
board.)
Ask, “What else do we have that teaches us
about God, that only some people have?
(Scripture) God also speaks through special
people (like prophets) or in dreams (like the
dreams Pharaoh had). Finally, Jesus was God
revealed in human form. Explain we call the
kinds of revelation that come only to specific
people special revelation. (Write the term on
the board.) Review with students the
difference between the two, discussing that
God has revealed some things about Himself
to all peoples, but other things He revealed to
certain people, asking them to share the
revelation to others.
Dismiss younger students to begin/continue
their independent work.
(MS/HS only) Use the General and Special

R/E:Young students experience “the passing
of time” every day, though quite unaware of
this, as “time” is an abstract concept. Take
opportunities to make students aware that
time is passing by pointing it out in practical
ways. Bring students together and ask,
“What is time?” Listen to all responses. Tell
students that all day long time is passing. Ask
them to tell you ways time passes in a day.
Ask what things have already passed today?
What things have not yet happened? What
things are happening right now?
Say, “Let’s practice paying attention to time
this week.” Bring out a small (short!)
hourglass or other timer. Tell students we
will “watch” the time pass.
Throughout the week as you undertake
various activities (taking a walk, singing a
song, etc.), talk to students about time
passing. Compare “long” times with “short”
times. Help students begin to get a feel for
estimating time (i.e. “Will this take us a long
time or a short time?”)
Note: All work with time goes both toward
helping students learn to measure time
(clocks, timelines, etc.), but also toward
learning to manage time and use it wisely.
Skill Ref. #1.301
MS/HS – Prehistory: An Old vs. Young Earth
Perspective 50 minutes
PART I, R/E (20 minutes): Ask students to
share what they learned yesterday in the
discussion of history. Make sure to review
the definition of “history.” Now write the
word “pre-history” on the board and see if
students can distinguish between history
and pre-history. Ask, “Why is everything
that happened before people were around
automatically pre-history?” Guide students
toward realizing that history requires a
record (oral or written), and a record cannot
exist without a recorder! (Pre-history
generally refers to the time before historical
record, so before humans, in typical

Prepare Week | Prepare Unit | Learn Activities | Learn Resources | Evaluate Knowledge | Evaluate Skills

Unit 1 | K12together.com

accounts.)
Explain that today’s lesson introduces
students to an exploration of the period of
“pre-history.” Obviously, if no humans were
there to record the events, then we must gain
understanding of this period through
gathering data and presenting theories. We
do both through study of science and
historical record (such as the Bible, etc.). In
our time, most scientists believe the period
of pre-history to have lasted for millions of
years before the first humans appeared. This
would make the earth very old. Christians are
seeking to understand how the record in the
Bible fits with scientific data. Those
Christians who agree with current scientific
theory hold to an Old Earth Theory of
Creation. Other Christians (and some
scientists) believe that the dating methods
currently used to obtain data are flawed, and
theorize that the earth is in fact only
thousands of years old. These hold to a
Young Earth Theory of Creation.
Tell students, “Our job the next few weeks is
to explore both these positions and theories
held by Christians, looking for Truth. We
must see where the data is strong for each
theory, and where it is weak. We must find
out what proponents of each theory suggest
about pre-history, and what their critics say.
Finally, we must find out what questions still
need to be answered for each theory.”
Divide students into two groups (no more
than four in a group). Assign one group to
address Old Earth Creationism, and the
other Young Earth. Each group must make a
chart with the following headings:
Old (or Young) Earth Creationists suggest…
Critics of Old (or Young) Earth Creationists
refute this by suggesting…
Down the left side of the chart, students will
identify all relevant “categories” for
gathering data. Ask students to brainstorm
what topics each theory of Pre-history might
need to cover [i.e. How old is the earth?
When did the first life forms appear? When
was the Fall (when did “destructive” life
appear)? When did the dinosaurs live? When
did man appear? etc.].

Note: Both groups should research the same
categories! As more categories emerge
during research, make sure BOTH groups
add it to their chart.
Using resources in the classroom (as well as
limited internet resources), each group must
work together to complete the chart, due in
one week (next Tuesday). Students should
use a minimum of three resources (and a
minimum of two non-internet resources),
and should turn in their notes along with the
chart.
Stop now for a moment and have students
record the assignments in their work plans.
Since this is the first assignment, take time to
make sure everyone is doing this accurately.
(For a review of managing assignments, see
Lesson 8 of the Teacher’s Guide.)
PART II, Skill (30 minutes): Since this lesson
sends students off to research, it is a good
time to clarify research expectations, and to
review research skills. Make note of any
students who need extra help or an extra
skill review lesson, and schedule a time for
the lesson. (Note: For a review of notetaking, use Unit 1: Note Making and Outlines
from Teaching Writing: Structure and Style
from the Institute for Excellence in Writing.
Use a selection from a book relevant to
student’s research as the sample.)
For a review of research expectations for
MS/HS students and a sample note page/
card, see Appendix C. (Not included in this
sample.)
Students should take notes on either a card
or page (lined) with the source cited at the
top. Choose a preferred format for citing
resources (MLA, APA, etc.), and let students
know where in the room to find examples of
entries for reference. Help students learn to
be accurate and consistent with format.
Students should take notes (good summary
phrases) in a loose “outline” form, with notes
from each source arranged generally by
topic (underlined), then by numbers or
bullet points.
Find a book in the classroom with good
information on Old and/or Young Earth
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Theory and pre-select a good paragraph or
two to use for practice in note taking. Explain
to students that this quick lesson will help
them review their note taking skills and get a
head start on their assignment.
Show them the book you found with good
information about their topic in it. Explain
they should take notes on each source,
recording all information from that source
on one card or page with the source
information at the top. (When the number of
notes exceeds the space on the page, simply
staple a second page to the first.) Tell students
you will be using the (your choice) format for
citing resources this year, showing them
where to find samples for use. Write the info
on the board and have each student start a
card/page with the info for this source at the
top. (You can have one student ask for the
information in order, such as author, title,
etc., while another student finds the
information from the book.)
Ask students, “How do you take good notes
from a book?” Using their good answers,
show or remind them they should take notes
by category with sub-points underneath.
(Have students leave 3-5 blank lines between
the citation and their notes for information
to be added in Thursday’s Language Arts
lesson.)
Now read the paragraph or two you selected.
Ask students to identify the position
represented (Old/Young Earth), and ask
students to identify the category addressed.
Write this category on the page and
underline it. Now read the sample again,
asking students to identify the key sub-points
they need to remember from that category.
As they list relevant sub-points, help them
shape them into short phrases (notes), and
record them on the page. Guide students
through the process of learning to select key
information, and of forming good notes (3-5
word phrases of key words).
GROUP ASSIGNMENT: Notes (minimum 3
sources) and Chart Due date: 1 week
Skill Ref. #1.207, 1.221, 1.222, 1.219, 1.308, 1.315

WEDNESDAY / THURSDAY
Remember to add a tally mark to your
“school days timeline” (begun Monday).
Talk with younger students about “time”
throughout the day (begun Tuesday).

FRIDAY
Remember to add a tally mark to your
“school days timeline” (begun Monday).
Talk with younger students about “time”
throughout the day (begun Tuesday).
Geography study throughout the year will
give students another unique lens through
which to view creation and human societies.
By the end of this week, students should be
able to identify a globe as a representation of
planet earth, and to begin recognizing and
locating key features on both political and
physical globes.
ER/IR –What is Geography? 20 minutes
Write the word “geography” on the board,
and ask, “What is this word? What is
Geography?” Work with students to form a
good definition. Show the etymology [i.e.
the word origins: Greek “geographia” from
“ge” (earth) and “graphia” (description)].
Note: Continue to give the etymology of
words for all content words throughout year.
Always write the word and its parts on a label
to show students, or on the board for them
to see.
Ask, “Why is it important to study
geography? What are some good ways to
study geography?” Explain that today we
begin our study of earth by looking at a
model of planet earth. Show the globe and
ask, “Does anyone know what this is? What
do you know about a globe? How can we use
it?” Pass around the globe and allow students
to touch it, spin it appropriately (if it spins),
and to find anything they know how to find
on it already.
FOLLOW UP: Have a student who can write
make labels for each of the places students
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already know how to find on the globe. Place
the labels with sticky tack or tape (or
something sticky that won’t damage the
globe) in a small basket on the shelf near the
globe. Students can practice placing the
labels correctly on the globe (getting you to
check them when complete) as an extra
geography work this week!
Note:
Remember
that
activities are optional!

difficulty (or add bonus points) for also
including major mountain ranges, lakes, and
rivers. Have fun!
Continue personal dictionaries? (adding
content words); MS/HS begin vocab. boxes
WEEK 2 to 6 not included in sample. nature?

FOLLOW-UP

Note: Why teach etymology? Showing
students the origins of words not only
introduces them to various concepts of
language and grammar, but also helps with
new vocabulary acquisition. Students will
quickly learn to identify common roots and
affixes, helping them when they encounter
unknown words in their reading. Years of
exposure to etymology will leave students
more aware of language and vocabulary
while also preparing them for college
entrance exams (generally containing large
vocabulary components)! As a further perk,
students learn about history and culture, and
how languages are formed.
Skill Ref. #1.401, 1.404
MS/HS – Globe Game 20 minutes (students
can continue longer if they like)
Review the definition of “geography” and the
purpose for study. (If students are new to the
school or this curriculum, include them in
the “What is Geography?” lesson above or
repeat it with them.)
Divide students into two groups. Explain this
is a game to see which team knows the most
about the globe. Give the teams time (5
minutes) to “study” the globe, reviewing the
oceans, seas, continents, as well as larger
islands, or large nations and areas (i.e.
Europe, the Middle East, India, China, etc).
Spin the globe and stop it with your finger (a
student can also do this). The other team
must describe where your finger is pointing,
but without “reading” the globe. The more
specific a team can get, the more points they
get (1 point for the continent, 1 more for the
country, 1 more for the state or major nearby
city). After playing, you can increase
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Create a Personal Dictionary
Making a personal dictionary (or vocabulary
book) is a smart way for younger students to
learn new vocabulary words and keep them
easily accessible for reference. Students will
continually add new words to their book as
they come across them in their reading, in
their study of science or other disciplines, or
as assigned by the teacher.
Supplies needed
Option A: Binder
Three-ring binder (1/2-1”)
100 sheets of lined notebook paper (at least 3
pages per letter of the alphabet)
Alphabet tab dividers, or 26 blank tab
dividers (one for each letter)
Composition book or spiral notebook
Option B: Book
Procedure
Binder: Ask students to label each tab divider
(if blank) with a different letter. Organize
them in alphabetical order, and add 3 sheets
of lined paper behind each divider. Students
will begin to fill the pages as they acquire new
words through their studies.

record new written words they have learned
to read, or add vocabulary words from
lessons. (Ask students to print the word in
their book after the teacher writes it on the
board. Have them draw a picture to help
them remember the word.)
Note: If students are just beginning to learn
the alphabet, be sure to coordinate their
personal dictionary work with each new
letter they are learning.
IR students should add new words they are
learning in their reading or spelling and
need to include a definition and an example
of how the word is used.
Independent readers are constantly learning
new words. Ask students to print the word
and include a simple definition for the word
in their own words. They can also draw a
picture if it helps them remember the word.
Have students write a sentence using the
vocabulary word appropriately.
Note: Using visual cues such as images/
drawings, color (markers or colored cards/
paper) or different fonts can accelerate
memorization of vocabulary words.

Book: Ask students to place a large capital
and lowercase letter in the top right corner of
every third page in their book. (Note: This is
tricky, so you will need to help younger
students get the hang of it! If it is helpful,
they can make three “Aa” pages, three “Bb”
pages, and so on.) Students will add words or
pictures, beginning with the first page and
continuing to the next after it is full.
Notes
ER students will start with a simple Alphabet
book, creating a page for each letter (in
alphabetical order) in which they draw
pictures of items that begin with that letter,
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Unit 1

Evaluate Knowledge
K
Discuss each of the seven days of Creation
(Genesis 1-2)
Explain the differences between humans and
all other created beings (created in God's
image, immortal soul, conscience, ability to
reason and communicate with God)
(The Fall) Explain that through disobedience,
men lost their close relationship with God,
and man and nature lost their protection
from evil
Tell the story of Noah and the flood

1-4
Creation
Explain the idea of Sabbath and resting from
work (the pattern of 6 days work / 1 day rest)

life on earth: give basic definitions for
Darwin's Theory of Evolution vs. the biblical
account and Intelligent Design Theory;
define theistic evolutionary theory
Discuss the fall of man (Genesis 3), and the
method of atonement God set forth; define
redemption
Paleontology
Identify different types and groups of
dinosaurs
Discuss how scientists (paleontologists)
study dinosaurs, emphasizing what is known
vs. what is theory or conjecture
Define extinction and identify ways a species
can become extinct; list species from each
geological strata that have not gone extinct
(e.g. Nautilus, coelacanthe, alligator, ferns,
beetles, etc.)
Define fossil, explain how fossils form, and
describe the fossil record

Derive from observation five basic doctrines
from Genesis (God is all-powerful; God is not
created; God created nature as good; God
gave mankind freedom to choose; evil in the
world comes from man's choice to do evil)

Discuss the possibility of the earth being
rather young (dinosaurs living at the same
time as humans) vs. the possibility of it being
very old (following the geologic chart)

Scientific Method

Discuss the flood and its relationship to life
on earth

Define theory and data, and distinguish
between each

Archaeology / Anthropology

Discuss tools scientists use to gather
information
(observation,
researching,
measuring, etc.)

Identify the descendants of Adam (Genesis
4-6), and the continued corruption of
mankind; trace the line of Christ (through
Seth)

Big Bang

Origin of life on Earth

Discuss early man, and describe means he
used to meet his physical needs; find
evidence from the Bible as well as recent
archeological finds that support the high
skill level of ice age men (i.e. weaving cloth
and baskets, fire "kits," etc.)

Discuss the beginning and development of

Discuss the flood (Genesis 7-9) and its

Discuss the Big Bang theory, the idea that the
universe had a beginning point, and that it
will have an ending point
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relationship to early man and God's plan for
humans
Identify the descendants of Noah (Genesis
10-11), and the beginnings of civilization at
Babel (the rise of nations); trace the line of
Christ (through Shem)

Describe the Big Bang Theory, discussing
the contributions of scientists like Einstein
and Hubble
Explain the law of Entropy, and how it
relates to understanding the universe
Origin of life on Earth

Define archaeology, and discuss ways that
archaeologists find and use artifacts to gain
information about civilizations

Define spontaneous generation

Define culture, and discuss the spread of
cultures and peoples throughout the earth
after the tower of Babel

Distinguish between microevolution and
macroevolution

5-8
Scientific Method
Describe the process of the scientific
method; use method for experimentation
and be able to follow five-step process
Biblical Record
Define a person's "worldview"
Define
materialism,
naturalism,
and
creationism, comparing and contrasting
each
Explore and introduce the two most basic
principles of hermeneutics: context and how
the rest of the Bible interprets that passage
Discuss the possible various interpretations
of Genesis 1-2 as biblical record (literal,
progressive, or literary)

Discuss Pasteur, and the idea of biogenesis

Distinguish
mutation

between

adaptation

and

Define the process of natural selection and
the phrase "survival of the fittest", citing
examples
Discuss Darwin's life, and his book The
Origin of Species
Examine an evolutionary (phylogenetic)
tree
List the fallacies in the theory of evolution
Discuss myths put forward as support of
evolution: 1) Haekel's embryos, 2) England's
moths, 3) horse evolution
List the evidence that
Intelligent Design Theory

supports

the

Present a case for both sides of the theory of
evolution and intelligent design

Discuss the evidence that supports and
contradicts both the theory of a young earth
and an old earth

Discuss the fall's effect on nature as
presented in Genesis and Romans 8, and
God's plan for atonement and redemption
of mankind as well as redemption and
restoration of nature

Examine the genealogies from Adam to
Abraham, noting whose lifetimes overlapped
if taken literally

Paleontology

Begin an analysis of the covenants made
between God and man and memorize the
covenants (begin with God's covenant to
Noah in Genesis 9:8-17)

Discuss the evidence that supports and
contradicts both the universal flood and
partial flood theories
Identify different types of fossils, explaining
how each is formed

Big Bang
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Identify different types of dinosaurs and
their physical adaptations (teeth, claws, tails,
diet, etc.)
List the areas of strength and weakness in the
fossil record regarding evolutionary theory,
the flood, and the age of the earth such as
lack of transition fossils, "explosions" of new
species, and stasis of species from
appearance until extinction (or until today)
Archaeology / Anthropology
Compare and contrast archaeology and
paleontology
Explain the process involved in carrying out
an excavation; define terms related to an
archeological site
Identify current sites being excavated
Define homonid, australopithecene, homo
habilis, homo erectus, homo sapien
(Neanderthals and Cro-Magnon)
Explain the evolution of man chart,
distinguishing between human and nonhuman fossils, how much of each fossil was
found, and how many (number of
individuals) were found
Identify the fallacies in the dating and
construction of early human fossils
Identify the ways that anthropologists use
artifacts to assimilate ideas about culture
Discuss the culture of the early humans (preand post-flood), using both the information
in Genesis and artifacts attributed to this
period
Identify locations of early settlements
around the world (early towns, cave painting
locations, etc.)

9-12
Big Bang
Research current "problems" with the Big
Bang theory
Define "red shift" and it's implication on our
understanding of the universe
Define "cold dark matter" and "dark" energy,
two
undiscovered
but
necessary
components for current theories to hold up
Give an overview of Einstein's theory of
relativity
Origin of life on Earth
Thoroughly define and analyze "worldview,"
answering why Darwinism goes beyond
science to become a naturalistic worldview
Compare
religion

and

contrast

worldview

and

Record what we learn about God's plans,
character, and relationship to mankind and
history through the flood and tower of Babel
Define the punctuated equilibrium theory
(Gould), and compare it with Darwin's
original idea of gradualism
Describe the process of speciation
Explain the process of carbon-14 dating, the
type of material that can be dated, and the
conditions under which it is valid
Discuss various forms of radiometric and
other dating, the type of material that can be
dated, and conditions under which it is valid
Discuss Mendel, and the development of
research in genetics

Describe how people were settled on most of
the continents living in families, clans, tribes,
or hordes; different kingdoms and empires
became powerful at different times, but
intelligent people were always living there

Discuss the genetic code

Discuss the ice age(s)

Define hybridization, and distinguish from
speciation

Discuss current DNA technology
Define theistic evolutionary theory
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Explain the view of the human body from
both an evolutionary and intelligent design
position (define homologous and vestigial
organs)
Discuss Miller and Urey and the primordial
soup experiment
Review evolution's fallacies and add the
following myths: 1) vertebrate limbs, 2)
archaeopteryx, 3) Darwin's finches, 4) fourwinged fruit flies, 5) ape to human
Paleontology
Discuss problems and limitations of different
dating techniques
Name and identify the eras (with their
periods) of the geologic time chart, noting
major events attributed to each period
Explain the events of the geologic time chart
from both a young earth and old earth
perspective
Discuss polystrate fossils, lack of erosion
between layers, etc.
Archaeology / Anthropology
Trace the development of tools (Oldowan,
Acheulian, Mousterian, etc.) from the Stone
age through the Bronze Age
Integrate the information on early humans
with both a young and old earth account of
history
Discuss the geographic implications of fossils
and artifacts of early man; explore the
implications on location of the garden of
Eden
Conduct an analysis of early cultures and
worldviews
Optional Science 9-12
Review theories of plate tectonics as related
to the flood.
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Socioemotional and Life Skills
K-2
Socioemotional Development
Comfortably spend time playing alone and
interacting with family members
Maintain close relationship with a few peers

pouring, washing small area (table), use
tweezers to pick up small objects, thread
beads (not too small)

Outline objects, trace around shapes and
stencils, color staying generally within the
guide lines

Display sense of humor
Understand reason for taking turns with
others
Appropriately gain access to ongoing work
or play situations
Understand concept of authority and
obedience
Express wishes and preferences clearly
Follow through on given task to completion
Make decisions about what to eat, wear, etc.
Maintain attention to lesson for 10-15
minutes at a time

Life Skills
Wash hands, bathe, and brush teeth
independently
Dress self and tie shoes
Clean own room (pick up toys, books, etc.)

1-4
Socioemotional Development
Learn together with others in small groups
Care for room at home and classroom
(straighten, dust, sweep floors, etc.)
Care for plants and animals at home and in
the classroom
Negotiate and compromise with peers in
solving conflict
Use appropriate nonverbal communication
and respond to common social cues.
Participate in short, well-structured field
trips.
Participate in community service within
school setting (i.e. read to younger students,
care for facilities and grounds).
Respond appropriately to criticism.

Set table for meals

Express frustration and anger
appropriately.

Prepare and serve simple snacks

Work to develop disciplines of character.

(gross motor skills) Perform the following
tasks: jumping jacks, walk in a straight line,
skip, hop on one foot

Begin noticing ways to serve others.

(fine motor skills) Perform the following
tasks: lacing, tying, zipping, buttoning,

Maintain attention to lessons for 15-30
minutes at a time.
Complete multiple tasks independently.
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Manage time well (focus on work at hand).

Cope appropriately with stress and anxiety.

Value time (learn to be a steward of the time
we are given).

Demonstrate empathy for others; show
consideration for others’ feelings in
decision making and conflict resolution.

Show responsibility for completing chores
at home.
Make decisions about spending own money;
list ways to save money.
Plan work for the day and complete work
planned.
Check own work with answer key (easy to
read) and mark errors.
Participate in class discussions, problem
solving situations.

Life Skills

Plan work for a week and follow through to
completion work planned (make daily
adjustments as necessary).
Correct own work with answer key, making
corrections where necessary in order to
learn from mistakes.
Complete homework independently
(manage time and schedule, be diligent in
focusing on task).
Complete long-term, multiple-step
assignments such as independent study
projects.

Make own bed.

Facilitate and participate in class
discussions, meetings, and problem solving
situations.

Help with baking and cooking (measuring,
etc.).

Care for personal belongings over extended
periods of time.

Organize a folder or notebook.

Comfortably communicate with peers,
adults, and younger children.

Learn to braid cords or hair, tie various
knots, hammer nails, screw in bolts.

Life Skills

5-8

Clean dishes.

Socioemotional Development

Sort and do laundry (fold clothes).

Learn by interacting with cooperative
groups and classmates.

Practice shopping (make shopping
decisions) for family.

Participate in well-structured overnight field
trips.

Independently care for pets (food, water,
play, exercise, clean, etc.).

Participate in community service within
local community (caring for poor, elderly,
serving city, etc.).

Make own lunch.

Use wisdom in decision making.

Care for younger children.

Practice self-reflection, understanding
emotions and expressing them in
appropriate forms.

Learn to sew, knit, needlepoint, or crossstitch.

Cook meals for family.

Make jewelry (string beads, etc.).
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Pack a suitcase and gather supplies for trips.
Organize a drawer, desk, closet.

9-12
Socioemotional Development
Live with classroom community for short
periods of time (week), caring together for
all needs of community; understand
spiritual gifts and the Body of Christ.
Participate in community events (social
reform).
Demonstrate understanding for own
personality and preferences; build working
and social relationships with people of
different personality preferences.
Consider the feelings of others and purposes
of group as a whole when making decisions
and solving problems.
Plan work for long periods (6-week cycle)
and follow through to completion work
planned; make adjustments weekly as
needed to meet goal.

Life Skills
Set up and run a business that serves the
community.
Learn successful strategies for business
management (particularly human
resources).
Make small repairs to home and auto.
Drive car and/or get around town safely and
successfully.
Learn crafts such as woodwork, metalwork,
etc.
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