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Introduction

The study aims to contribute to the advancement of a holistic child education in 
Kenya. The guiding research question in this study was to establish the centrality 
of value-based education, particularly through the use of audio-visuals in schools, 
homes, and religious spaces. These are spaces where children spend a considerable 
time and therefore likely to influence their attitudes and character formation. 

While teachers provide the essential classroom learning that children need for their 
academic performance, there is a significant gap in providing children with value-
based education. Learning also takes place in the families, among peers and in 
institutions such as the church, and on various media platforms. All these play a
significant role in the character formation of a child. Although parents and 
churches generally understand the value of holistic formation, there are very few 
interventions in complementing knowledge provided in classrooms, most of which 
is directly linked to “passing exams”. Kenya’s education system is largely exam-
driven leaving out the most fundamental knowledge that moulds a child into a 
well-balanced social human being. 

The lack of values among students in Kenya can be seen in the way students react 
to conflicts. The most common responses include riots, destroying of property, or 
even fighting amongst themselves. According to the National Crime Research 
Centre’s (NCRC) Rapid Assessment of Arsons in Secondary Schools in Kenya, in 
2015 over 15 high schools were reported to have gone on strike burning 
dormitories, destroying property and, in some cases, causing injury to their peers 
and others. At the university level, over 17 universities were closed indefinitely 
after students rioted, destroying classrooms, dining halls, engaged police in 
running battles and disrupted learning and other activities in society. Some 
students were expelled, suspended and others forced to re-sit exams. The foregoing 
examples show a worrying trend in Kenya where there is a culture of violence in 
schools. This needs to be addressed. Further, the unrest witnessed in 2015 mirrors 
similar experiences in 2008. Schools as a site of violence, strikes, cheating in 
exams and involvement in negative social activities such as drugs and alcohol 
abuse in raise serious questions about the quality of moral and spiritual education 
the children receive at home, school, and church and from peers and the media. If 
anything, the negative activities happening in school are not driven by students 
alone. 
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Based on this context, the process of implanting values and principles of social 
justice into the national psyche needs to start and be amplified in schools so that 
future generations will learn to value and respect each other in a free and open 
society. This is possible if children understand and internalize values beginning in 
early schooling.

Moreover, it is scholarly established that the use of audio, audio-visuals and 
paintings to teach is not only effective for learners who are burdened with daily 
class assignments but also appeals to the current generation of children (students) 
whose easy access to media and online spaces has provided them a new way of 
accessing content that may not always be available in class. Most behaviour 
change communication (BCC) approaches utilize these platforms (social media in 
particular) by sharing audio-visuals that can easily be redistributed. Hence, student
exposure to audio and audio-visual content has in fact made them better appreciate 
learning outside class in a more personalized and integrated way. Teaching values 
by drawing a child’s interactivity with personal experience in the classroom, 
school and community and tapping into the child’s creativity is significantly 
increased by audio-visual material. 

However, access to audio-visual content can be both distracting and harmful to 
children if not used properly. Parents and teachers, as the most influential sources 
of values that children acquire, provide the basis for future interventions as shown 
in this report. Before presenting the findings of the study, this report first details 
the methodology used in data collection and analysis.

Methodology

A national population was drawn and, using county administrative system, twenty-
five counties were systematically sampled taking into consideration regional 
representation, county population sizes, and socio-economic similarities to ensure 
generalizable findings using the 2017 Independent Electoral and Boundaries 
Commission (IEBC) voter register. The IEBC register is one of the most updated 
databases in Kenya. The counties in the sampling frame were Bomet, Elgeyo 
Marakwet, Garissa, Homa Bay, Isiolo, Kajiado, Kakamega, Kilifi, Kirinyaga, 
Kisii, Kisumu, Kitui, Makueni, Marsabit, Meru, Mombasa, Murang'a, Nairobi, 
Nakuru, Samburu, Taita Taveta, Trans Nzoia, Turkana, and Uasin Gishu. A total 
number of 1,559 parents and teachers responded to the survey. The sample size of
1804 was used with a 95% confidence interval and a plus or minus two percent 
error margin. 



3 
 

The close-ended questionnaire was administered to parents and teachers. Although 
not every parent is registered in the IEBC voter register, the target population 
sampled is a good representative of the parents not in the register. The researchers 
also noted that not every voter is a parent and therefore adjusted the sample size 
accordingly. The descriptive data generated through the use of the SPSS program. 
In addition to quantitative data collected, focus group discussions (FGDs) were 
conducted to collect qualitative data. FGDs with three children groups, two with 
secondary school students, one with university students, two with parents and 
teachers were conducted. The quantitative and qualitative data was triangulated for 
depth in interpretation, analysis, and drawing conclusions. 

Main Findings and Conclusions

1. Modelling is paramount in imparting values to children

Parents and teachers are the most influential sources of values that children learn to 
internalize and live out. Yet, there is a weak relationship between parents and 
teachers in the way they impart values. 

On the one hand, parents are either dissatisfied (19.7%) or neutral (37.3%) with the 
human resource in the schools their children go to; either dissatisfied (14.2%) or 
neutral (34.3%) with the methodologies of teaching values in schools and either 
dissatisfied (21.6%) or neutral (34.5%) to the incorporation of values in learning. 
This means that most parents do not see (dissatisfied) or pay attention (neutral) to 
schools as places where their children learn values even though they are aware that 
schools have the potential to do this. On the other hand, teachers are compelled to 
commit to the culture of “drill-to-pass exams”. Teachers are mainly rated by 
student performance in examinations and not their role in character formation.  

Parents and teachers have to work together to create a common understanding and 
language in reinforcing each other’s positions on values. Children will 
significantly gain confidence in both their parents and teachers if they see and hear 
a common understanding between parents and teachers on what it means to be 
sociable, caring, respecting, supportive and loving.
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Question: In a scale of 1-5 (where 1 is lowest and 5 the highest), what is the level 
of influence of the following on children

Key 1 - 11.5%  2 - 7.5% 3- 11.8% 4- 18.4% 5- 50.2%

Key 

1- 6.5%, 2- 9.1%, 3- 13.9%,4- 28.9%  5- 41%
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Key 1- 9%, 2- 8.7 %, 3- 18.5 % 4- 23.3% 5- 39.7 %

Key 1- 11.5% 2- 16.4 % 3- 27.9 % 4- 24.5 % 5- 18.9 %
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Key 1- 23.7% 2- 20.8 % 3- 22.2 % 4- 18.4 % 5- 14 %

Key 1- 23.7% 2- 17.3% 3- 18.3% 4- 17.2% 5- 22.6%
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Key 1- 11.7% 2- 15.4% 3- 24.4% 4- 27.5% 5- 20.1%

Key 1- 12% 2- 22.1% 3- 30.3% 4- 23.4% 5- 11.3%
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Key 1- 24.5% 2- 25.6% 3- 23.9% 4- 16.2% 5- 9.2%

2. Parents need more time off busy schedules to be with their children

The study findings show that 82.1% of parents feel there is a gap in imparting 
values to children but are constrained to fill the gap by many social factors 
including pressing work commitments. 

Parents have to work in order to raise the necessary resources to fend for their 
children. Evidence from focus group discussions (FGDs) indicates that parents do 
not spend much quality time with their children. Some parents, particularly those 
in cities, have to get up before dawn and often get back home after dusk due to 
numerous reasons such as heavy traffic jams or attending meetings that run into 
late hours. Others have demanding work targets that force them to put in many 
hours. For others, the need to keep their jobs, however bad the pay, keeps them in 
offices beyond working hours.

For those living in rural areas, interaction with their children is dictated by many 
factors. These include the commitment of teachers to their work (this determines 
whether children are unengaged or kept busy at school); the distances children
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have to walk to school or accessibility to fun groups in which they while away 
time as they entertain themselves. Some children often have to leave home early 
and come back late because they have to put in extra hours in school (preps). 
Parents have to work long hours on their farms, tiling their fields and taking care of 
their livestock.

Children have also created their own world. Mobile phones, which parents are 
compelled to buy by their children, have become favourite pastimes even though 
findings from this study indicate that parents are hugely concerned about the kind 
of content their children access via mobile telephony.

Online spaces have, on the one hand, increased the number of options available to 
children. They have computers or mobile phones with internet access to keep them 
busy. There are plenty of good things available on the internet for children to do. 
However, some children find the virtual world more interesting than their ‘boring’ 
parents do. In some instances, the virtual space has also diminished the quality of 
children’s relationship with their parents.

Without creating more time and, specifically, quality time, to be with children, the 
country risks having children without proper parental guidance in attitude and 
character formation. Quality time means that parents have sufficient time to 
interact and engage with their children (which are more than simply spending a 
few moments of interaction together) and offer the necessary guidance and support 
in form of positive character reinforcement. To achieve this, there is a need to start 
a national conversation on modern parenting and its impact on children character 
and attitude formation. 
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Question: How do you as a parent/guardian feel about the following statements?

(33.2% Agree, Disagree 5.8%, Neutral 9.9%, Strongly Agree 48.9%, Strongly 
Disagree 1.2%)

82.1 % of the parents wish to spend more time with their children than they 
currently do, while 9.9% were not sure and 7% think they spend quality time with 
their children.
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(Agree 32.5%, Disagree 3.9%, Neutral 8.7%, Strongly Agree 52.5%, Strongly 
Disagree 1.7%)

85% of parents believe that time a parent spends with their children promote 
values as 5.9% believe otherwise while 8.7% are not sure of the impact their 
availability has on their children.

3. Social Media is Impacting Children Negatively

Social media has the potential impact on children’s growth. However, both parents 
and teachers are worried about the content children have access especially via 
social media. YouTube (37.9%), Facebook (49.6%), Instagram (53.5%), Twitter 
(52%), Netflix (48.4%) worry parents more as sources of “questionable” content 
for attitude and character formation. 

Further, parents and teachers appear helpless due the ever-changing media 
technology that provides content, which sometimes counters the values children 
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ought to learn. Most parents struggle to control the type of media platforms 
children access. They also have difficulties monitoring and evaluating the quality 
and quantities of information children have access to particularly through social 
media. 

Question: What do you as a parent/guardian/teacher think of the following?  

(Agree 39.2%, Disagree 8.4%, Neutral 13.9%, Strongly Agree 34.8%, Strongly 
Disagree 3%)

74% of the parents control their children’s level of access to social media, as 
opposed to 11.4% who do not control while 13.9% were neutral on social media 
control.
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(Agree 39.3%, Disagree 4.1%, Neutral 7%, Strongly Agree 47.5%, Strongly 
Disagree 1%)

86.8% of parents are usually worried of the kind of content their children interact 
with on social media, 5% are not worried while 7 % take a neutral stand.
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(Agree 28.5%, Disagree 3.8%, Neutral 9.2%, Strongly Agree 56.6%, Strongly 
Disagree 1.2%)

85.1 % of the parents’ consent to children being restricted from accessing certain 

social media sites, 5% are against restriction and 9.2% are okay with the state of 

affairs.
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(Agree 33.6%, Disagree 5.5%, Neutral 12.1%, Strongly Agree 46.2%, Strongly 
Disagree 1.9%)

79.8% of the parents are persuaded that children’s access to media affects their 
values, 7.4% are not persuaded by the suggestion, and 12.1% do not see the 
relationship between the two.

(Agree 32.2%, Disagree 5.7%, Neutral 14.9%, Strongly Agree 42%, Strongly 
Disagree 4.4%)
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74.2% of parents believe that children’s access to media has a bearing on their 
learning, 10.1 % do not see media affecting children and 14.9% subscribe to 
neither school of thought.

4. There are large inequalities in schooling environments providing ground 
for conflictual social identities

Audio-visuals material used in for academic subjects, soft skills, and character 
formation founded on values impact learning variously. Nonetheless, there is a 
disparity in the availability of gadgets across schools. The well-to-do schools often 
have better facilities and motivated staff. This means it is difficult for children to 
develop a spirit of nationhood due to evident inequalities. Children in rural areas 
have less access to television - radio sets, computers, mobile devices, social media 
platforms, and newspapers. The outcome of the inequalities is felt in the way 
children treat each other as they grow. This may lead to tensions and social 
classism based on the levels of access to materials and technologies. 

In this era of media convergence and widespread access, availability of value-
loaded audio-visual content in schools provides a huge opportunity for learning. 
Given the challenges parents face in spending quality time with the children, it is 
necessary that schools become centres of child modelling. The government should 
ensure all schools bridge this gap given media technology is now considerably 
cheaper. 

However, it is also important to note that increased unguided access and more 
consumption of the social media content poses some risk to children in learning 
socially and culturally acceptable values. 
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Question: Do children have access to the following information sources at 
school?

(We don't have 55.5%, We have 43.9%)

43.9% of schools have access to a television set as a source of information and 
5.5% do not have access.

(We don't have 62.7%, We have 36.4%)
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36.4% of schools have access to a radio as a source of information as 62.7% do not 
have access.

(We don't have 57%, We have 42.3%)

42.3% of schools have access to tablets as a source of information while 57% do 
not.

(We don't have 49%. We have 50.2%)

50.2% of schools have access to computers as a source of information. 49% do not 
have access.
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(We don't have 56%. We have 43%)

43% of schools have access to newspapers as a source of information while 56% 
do not.

Question: Do children have access to the following information sources at 
Home.

(We don't have 16.9%. We have 82.6%)

82.6% of homes have access to a television set as a source of information while 
16.9% do not.
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(We don't have 12.6%. We have 86.9%)

86.9% of homes have access to radio as a source of information while 12.6% do 
not.

(We don't have 62.8%. We have 36.4%)

36.4% of homes have access to tablets as a source of information while 62.8% do 
not have access.
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(We don't have 61.1%, We have 38.2%)

38.2% of homes have access to computers as a source of information while 61.1% 
do not.

(We don't have 47.1%. We have 52.3%)

52.3% of homes have access to newspapers as a source of information while 
47.1% do not.
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5. Cheating in exams is an indicator that passing exams is considered 
more important than the intellectual and character formation of a child 

It is not possible that children can have exam leakage without high-level 
connection and networking between some parents, teachers, and cartels. Cheating 
destroys children’s interest in values. Instead, they believe that there are shortcuts 
in life as long as one is not caught. 58.4% of the parents agree that children do not 
understand the importance of values. This explains, in part, why some candidates 
cheat in exams.  

Various examples provided during the FGDs show that a school with an 
established behaviour culture nurture children with positive attitudes and character. 
Schools run by religious institutions are considered better in terms of attitudes and 
character. Some parents prefer taking their children to schools with high levels of 
character formation and exam performance even though the latter takes 
precedence. 

Question: Learning and values. What do you think of the following statements

(Agree 
24.1%, Disagree 14.8%, Neutral 18%, Strongly Agree 3.3%, Strongly Disagree 
39.3%)

54.1% of the parents disagree that cheating in national examinations is an 
indication that they, parents/guardians, teachers, and their children are not keen on 
values while 27.4% think cheating is an indicator and 18% took a neutral stand.
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6. Disconnected parents from school affairs

Many parents do not know the conditions under which their children learn. When 
asked to indicate their level of satisfaction with the quality of education in Kenya, 
23.8% were neutral; infrastructure 34% were neutral, human resource 37.3% were 
neutral, teaching methods 34.3% were neutral, and incorporation of values in 
learning 34.5% were neutral. Neutral means parents are neither satisfied nor 
dissatisfied with the quality of education. Cumulatively, if about half the parents in 
a school are lukewarm or indifferent in core areas in school management that have 
direct impact on the performance of their children in academics and character 
formation, it means that some parents are unconcerned with the happenings in their 
children’s schools.

(Dissatisfied 13.9%, Neutral 23.8%, Satisfied 42.8%, Very Dissatisfied 3%, Very 
Satisfied 15.6%)

The level of satisfaction with the overall quality of education is 58.4%, 
dissatisfaction 16.9% and 23.8% have no idea.
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(Dissatisfied 16.3%, Neutral 29.8%, Satisfied 38.5%, Very Dissatisfied 3%, Very 
Satisfied 11.3%)

The satisfaction level of parents with the quality of curriculum is 49.8%, 
dissatisfaction 19.3% and neutral 29.8%.

(Dissatisfied 23.7%, Neutral 34%, Satisfied 26.7%, Very Dissatisfied 7%, Very 
Satisfied 7.1%)

The satisfaction level of parents with the quality of education in terms of 
infrastructure is 33.8%, dissatisfaction 30.7% and neutral 34%.
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((Dissatisfied 19.7%, Neutral 37.3%, Satisfied 30.1%, Very Dissatisfied 4.1%, 
Very Satisfied 7.2%)

The satisfaction level of parents with the quality of education with regard to human 
resource is 37.3%, dissatisfaction 23.8% and neutral 37.3%.

(Dissatisfied 14.2%, Neutral 34.3%, Satisfied 38.4%, Very Dissatisfied 3.7%, Very
Satisfied 8.1%)
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The satisfaction level of parents with the quality of education in terms of the 
teaching methodologies is 46.5%, dissatisfaction is 17.9% and neutral 34.3%.

(Dissatisfied 21.6%, Neutral 34.5%, Satisfied 27.5%, Very Dissatisfied 6.4%, Very 
Satisfied 8.9%)

The satisfaction level of parents with incorporation of values in learning is 36.4%, 
dissatisfaction 28% and neutral 34.5%.

7. Neighbourhoods could be harmful to child attitude and character 
formation

60.7 % of the respondents do not know whether their neighbour will impart 
positive values to children or do not trust the neighbour altogether in the kind of 
values a child will adopt. 29.9 % are neutral and so may or may not allow their 
child to go to a neighbour’s home. 30.8 % would out rightly not like their child to 
learn values from their neighbour. This finding is supported by a diminishing 
influence of relatives (uncles, aunties) on children compared to parents, teachers, 
friends, peers, and siblings.
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Question: Do children have the information sources mentioned above 
(Television, Radio, Tablet, Computer & Newspaper) at the following places apart 
from home and school

(Yes 69.7%, No 29.7%)

69.7% of children have access to television set, radio, tablet, computer, or 

newspaper from a neighbour while 29.7% do not.

Question: Children primarily have access to value-based audio-visual content 
in/at  

(Agree 24.6%, Disagree 22.3%, Neutral 29.9%, Strongly Agree 13.8%, Strongly 
Disagree 8.5%)
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38.4% of children’s primary access to value-based audio-visual content at a 
neighbour house/home while 30.8% do not and 29.9 are neutral.

Focus Group Discussion Report: Dr. George Gathigi

INTRODUCTION

This research sought to find out how values can be incorporated in the learning 
process and specifically in content delivered through audio-visual material. This 
report summarizes the key findings of the focus group discussions conducted with 
16-school going children aged between 10 and 16 years on the place of value-
based audio-visual content to holistic learning. The discussions were held in two 
localities in Nairobi County namely Dandora Phase 3 and Karen. The discussions 
revealed that the children in Dandora largely use only books for learning and have 
limited access to audio-visual materials for educational content, while those from 
Karen use books as well as digital devices like laptops to access academic content. 

OBJECTIVE

Focus group discussions with the students were undertaken to: (i) establish the type 
of content available in schools; (ii) identify the methods used in the content 
delivery; (iii) determine the efficacy of the methods; and (iv) determine the 
reception of the content and methods 

METHODOLOGY

Four focus group discussions were conducted with 16 school going children to 
explore their views on values in academic content. The FGDs were held separately 
for primary and secondary school pupils in Dandora but combined in Karen given 
low number of participants.

Taking into consideration the technicality of the subject matter, mitigation against 
participants being unable to understand the guiding questions clearly was required. 
For this reason, the discussions incorporated language that the participants could 
easily understand, and were held in a mixture of English, Swahili, and Sheng.
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KEY FINDINGS

The main findings from data generated are summarized below. The discussions 
raised valuable insights regarding the incorporation of values in academic setting, 
for primary and secondary school students. 

1) The current state and quality of learning material for children in 
Kenya at the moment.

In Dandora, where the children mostly use textbooks as learning materials, there 
was a general consensus that the textbooks are of good quality, with most kids 
appreciating the fact that they could read and understand the content on their own. 
They also pointed out that the examples in the textbooks are relatable and 
understandable. They found the pictures well drawn and colourful. Some texts 
books also supplement the content available in other books. “Sometimes you find 
notes that are not easy to understand in one book, but if you read a different book 
in the same subject you get the explanation” – Caro, Dandora FG.

The few learners with access to computers in school said they used them to play 
video games which were fun, but not as a source of learning content. The high 
school students in Dandora also use textbooks as their main source of learning 
materials. They expressed appreciation for the fact that the books are provided by 
the government and therefore free, and that the content therein is written in easy to 
understand language and they could study by independently. The illustrations were 
also found to be clear. 

In Karen, the children said they had access to computers and laptops as a source of 
educational content. They cited the ease with which they could access information 
from the internet, and the various forms the content is packaged in such as articles, 
videos, and audio files. “I see that in schools, computers and laptops that we use 
give more accurate information, and add to what is already in the text books. 
Mostly, I see videos, articles or audios of someone speaking” – Aggie, Karen FG

2) Factors that inform the kind of learning material/content that is 
available for primary and secondary school system in Kenya

From the discussants, several factors determine the material/content available in 
Kenyan schools: Examinations determine the content in textbooks; with a majority 
of the content geared towards ensuring they pass their exams. Helping them 
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understand the content was seen as another factor considered when developing 
learning materials. The textbooks are also written in order to provide details to 
conceptual ideas, for example maps that illustrate geographical information. The 
knowledge of the authors also influenced the content available in textbooks. The
learners’ future was also put across as a factor that influenced content, as textbooks 
contain information that can be applied beyond the academic scope.

3) The suitability of the material for holistic learning among children in 
Kenya.

In Dandora, the children thought the content in their textbooks is very suitable for 
holistic learning, and that they get lessons applicable beyond the academic scope. 
The content teaches them moral values like kindness and obedience and guides 
them in the selection of future careers. They also teach practical skills for use in 
later adult life, such as how much fuel a car consumes. The content warns against 
drug use and irresponsible sexual behaviour and encourages people infected with 
diseases like HIV and AIDs. “It gives courage to those who are living with 
HIV/Aids and that they can continue to live even when they are affected” – Gloria, 
Dandora FG. The content provides guidance on fairness, justice, and 
discrimination. 

The high school students highlighted the real life applicable skills contained in 
academic textbooks, like cooking, cleaning, mending, and agriculture. 

In Karen, the students highlighted how the academic content teaches skills like 
caring for the environment, how to prevent diseases and maintain health, how to
respect other people’s culture and heritage and how mountains are formed. “In 
English/Swahili- there is content that teaches us how to live with people, care for 
the environment and disease prevention. In geography and history we learn about 
people’s background, revolution, formation of the earth and future”- Agnes, Karen 
FG

4) Values that are important to learning in Kenya

Participants identified a number of values they consider important. These include
honesty, respect, obedience, humility, forgiveness, love, and unity. Some 
participants recognized the place of values in society for example generously 
helping the less fortunate, uniting in communities to avoid clashes and improve 
security and uniting to elect responsible leaders. “People who are united can find 
leaders who can bring communities together”- Peter, Dandora FG

The high school students also highlighted the value of hard work in achieving their 
goals and fulfilling their potential. 
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In Karen, the participants recognized the place of honesty in the fight against vices 
such as corruption. “We need to be honest because Kenya need to avoid corruption 
and to be truthful all the time” – Esther, Karen FG

5) The extent to which values are currently integrated in the teaching 
learning process

The values of unity are integrated in formal learning, as most teachers emphasize 
the need for members of different ethnic groups to unite and help each other. “Our 
teacher told us that people should live together. People should help each other 
regardless of tribe.” - Peter, Dandora FG. Most participants pointed out that the 
text books contain many examples of gains made by communities who unite for 
noble goals. Respect for other people’s cultural beliefs is also integrated in daily 
learning. The students are warned against disunity and all the adverse results it can 
have, for example clashes, displacement, and death. 

6) How values should be taught and who should teach values; an 
examination of the readiness of teachers and other instructors in the 
country to use the material in both classroom and extra-curricular 
activities as a way of advancing holistic learning.

Teachers, parents, and mentors should teach values. Mentors play a major role in 
teaching responsible sexual behaviour, the dangers of drug use and how to behave 
around strangers to avoid cases of kidnapping.  “Mentors come and talk to girls 
and boys in separate groups. They teach us how to abstain from sex and how to be 
safe—say from kidnapping.” – Carol, Dandora FG. Role models in the society 
should also be involved in teaching values. “When our parents respect people, we 
watch them and learn what they are doing”- Rita, Karen FG

7) The place of audio-visual material in the learning process and 
academic performance in Kenya

The participants in Dandora raised important ways in which videos can be 
incorporated in the learning process. For example, videos can be used to teach 
students not to speak to strangers. “I saw a video where a girl had been sent by her 
mother to shop. A stranger came and told the girl that they had been sent to pick 
the money. The girl asked the stranger for the password but the stranger didn’t 
know the password because he was lying” – Essie, Dandora FG

They can also be used to explain concepts that are hard to understanding written
form. Videos were also found to be entertaining which can act as a motivation to 
study, while helping learners explore their talents like singing and dancing. Their 
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entertainment quality could also be leveraged to keep learners busy, therefore 
keeping them out of trouble. Valuable lessons can also be animated for ease of 
understanding. Audio-visual materials can be used to demonstrate how scientific 
equipment works for example how a rain gauge works. 

In Karen, the participants focused on motivation lessons that can be passed along 
using videos, for example watching motivational speakers. The participants also 
raised the issue of learning history through videos by watching historic figures like 
Nelson Mandela who demonstrated important lessons like forgiveness, resilience, 
intelligence, and determination. Students can also learn of notable women like 
Wangari Maathai and Mekatilili wa Menza.

8) Hindrances/barriers to the adoption and wider use of audio-visual 
materials in the teaching learning process 

The groups from Dandora focused on lack of resources as the biggest obstacle to 
the adoption of audio-visual content in schools. Financial resources to purchase the 
devices needed like laptops, tablets and screens are limited. The secondary school 
students’ highlighted corruption and the misappropriation of allocated funds as a 
major hindrance, while pointing out that some schools have no access to power. 
Security was also discussed as an obstacle, where equipment could be stolen from 
the schools. 

In Karen, the students raised concerns of integration of audio-visual material in 
between lessons as they may pull attention away from the content delivered by the 
teacher. Some students also felt that audio-visual materials are meant more as an 
entertainment than learning avenue. One participant was concerned that some 
content like in mathematics simply cannot be converted into audio-visual form. 
Overall, participants believe that their teachers would be willing to incorporate 
audio-visual learning materials in the learning process, but lack the resources. 
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CONCLUSION

In conclusion, the focus group discussions offered very interesting insights into the 
place of values in formal education while considering incorporating audio-visual 
learning materials in the learning process. The Primary school children were 
majorly focused on the school and home settings while thinking about values, 
while the secondary school students looked further into adult life, appreciating the 
technical skills currently being taught in schools like farming and housekeeping. 

There is a deep-seated need to incorporate values into the learning process, and 
especially during development of audio-visual learning materials. Students are 
continually being exposed to non-conventional sources of educational content, and 
there need not be gaps in passing along values. Audio-visual content also needs to 
be made more captivating than the content found in textbooks, to hold learners’ 
attention and inject some fun into the learning process. 

ANNEX I: FGDS GUIDE QUESTIONS

1. In your view, what is the current state and quality of learning material for 
children in Kenya at the moment?

2. What factors inform the kind of learning material/content that is available 
for primary and secondary school system in Kenya?

3. How suitable for holistic learning among children in Kenya is this 
material?

4. What values are important to learning in Kenya?
5. To what extent would you say values are currently integrated in the 

teaching learning process?
6. How should values be taught and by whom? Are teachers and other 

instructors in the country ready to use the material in both classroom and 
perhaps extra-curricular activities as a way of advancing holistic learning?

7. How should the values be used to develop a well-rounded curriculum given 
the secular nature of the learning environment?

8. How can audio-visual material he used in the learning process and 
academic performance in Kenya?

9. What are some of the hindrances/barriers to the adoption and wider use of 
audio-visual materials in the teaching learning process in our schools?
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Focus Group Discussion Report: Prof. George Nyabuga

Value-based holistic learning: The views of teachers, experts and other 

stakeholders

There is an overarching view that most of the content used in schools at the 

moment espouses various values necessary for deep, holistic education and 

learning and character development. The inability to inculcate or instil the values 

into students is a consequence of numerous factors, particularly the notion that 

success is based on academic performance rather than summative academic and 

character development key to the holistic education and learning process.

The most cited values include responsibility, accountability, commitment to one’s 

work and education, honesty, love, hard work, respect (for teachers, parents, 

elders, fellow students, the environment, etc.), care and empathy, courtesy, 

generosity and kindness, determination/resilience and endurance, tolerance, 

patience, and community service. Subjects such as Social Studies (Kenyan History, 

Civil education, current County system of government) and Religious Studies 

(Christian/Islamic/Hindu) contain important values and norms critical to the 

development of students as responsible and upright people. Other subjects also 

reflect the important values of hard work and resilience that are important to 

student development. 

In addition to class-based learning, students sometimes engage in community work 

and other extracurricular activities that have been identified both by policy makers, 

teachers and other stakeholders as well as schools as they seek to instil values and 

discipline into students. In short, values are embedded in school programmes, and 

participants pointed out that the current syllabi are appropriate and relevant. What 

is missing, however, in many of the content are enough and good role models and 

examples that can be used to both illustrate and reinforce the values inherent in the 
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syllabi. “How do you teach ethics and values when there is a clear disconnect 

between what is in the text books, the stories you tell, and what the students 

encounter in their everyday lives especially through the media? How do you talk 

about the need for decency, honesty when there is so much corruption and 

debauchery around and such stories abound?” posed a participant. “What we have 

is ideal but not effective.”

In addition, respondents indicated that there is a disconnect between what is 

offered at home and school. This is based on the fact that whilst students are 

governed by a systematic way of doing things, and have to respect the rules and 

regulations as laid down by schools and their management, and are expected to 

carry themselves in specific manners, homes give students the autonomy to do 

whatever they want especially in the absence of parents or guardians. This is 

especially compounded by the pressures parents or guardians face as they attempt 

to fend or provide for their families, including taking their children to school, 

paying fees, providing basic needs – food, shelter, and clothing. Clearly, most 

parents often have little or no time to interact with their children and especially 

play the critical role in their children’s education, learning, and character 

development. In effect, the values instilled at school may not be reinforced at 

home. 

Besides, the regimented public school system in Kenya is sometimes unable to 

provide the space to practice the values beyond academics, where rote rather than 

holistic learning is privileged. Rote learning is commonplace in many public 

schools where teachers and students face immense pressures and are expected to 

have completed set syllabi within one school year, and especially before for those 

sitting either the Kenya Certificate of Primary Education (KCPE) or the Kenya 

Certificate of Secondary Education (KCSE). In essence, the ‘exam oriented’ 

education offered in Kenya means the ‘end justifies the means’ approach is 

privileged. Academic excellence – demonstrated by ‘passing’ examinations after 
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eight years of primary education and four year of secondary education– often 

becomes the goal rather than the development agenda of a well-rounded individual. 

“Teachers are under pressure to deliver for exam purposes,” said a participant. 

“This means we don’t have the time, the willingness, and/or resources to focus on 

holistic learning. This is irrespective of the fact that the values are embedded in the 

current curriculum.”

The participants partly blame lack of capacity and continuous improvement 

opportunities for teachers in Kenya as a challenge to innovation, creativity and 

adoption and utilisation of modern learning and teaching techniques. They said 

serious investment is required to help enhance the capacity of teachers. Such 

investments should be directed towards improving the quality of teachers, as most 

do not possess the right skills, quality knowledge, and attitudes towards education 

and teaching. “Teachers are not compliant. They have not adapted modern ways of 

doing things. Most are conservative, and their attitudes and cultures reflect this. 

Without serious culture change, things cannot change. You cannot do the same 

things the same way and expect different results,” said a participant.

The participants also felt that there is need to ensure parents are involved in the 

holistic education of their children, helping inculcate and enforcing values taught 

in schools. They see the family as key to the construction of the foundation upon 

which values can be built, enforced, and reinforced. “Parents should also be trained 

on how to enhance the values in their children,” said a respondent. “The family 

setup is part of the whole …. Without parents participating in the learning 

processes of their children, the responsibility lies with teachers who are sometimes 

overburdened by the demands and rigours of everyday work conditions and 

processes. Parents should not completely defer the burden of the education of their 

children to schools and teachers. They have a huge responsibility … they should 

ensure their children are well grounded in a value-system that privileges hard 

work, accountability and responsibility.”
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As seen from the arguments above, the participants seem to suggest that it is the 

methodology of delivering the content that is challenging rather than the existence 

and knowledge of the values and content. In essence, it is critical to invest in 

developing appropriate, relevant, and effective ways of sharing and reinforcing the 

values in the education system, including the use of audio-visual material to 

augment the teaching aids currently used.

Besides, participants felt that even though there are some educational content on 

both national state/public broadcaster, the Kenya Broadcasting Corporation (KBC) 

radio and television, as well as the Kenya Institute of Curriculum Development’s 

digital television Edu TV, the materials are not popular because the programmes 

are not interesting and the modalities of presentation boring. This is especially 

because the programmes are often in competition with other more interesting and 

entertaining programmes offered on other television stations. For these to compete, 

the participants said, time has either to be created at school or at home to 

specifically watch those programmes. Nevertheless, they pointed out that the 

quality of the programmes can be significantly raised to enhance interest among 

the young consumers. They also pointed out that the country lacks both the human 

and monetary capital to produce content of high quality that would capture and 

retain the interest of students. “Content development is undoubtedly wanting. The 

local productions are not interesting enough to compete with other programmes. 

This means that however relevant the content is, it will not interest students,” said 

a participant. 

Mobile telephony and devices would be the most appropriated platforms for any 

audio-visual material given their popularity among young people. However, they 

cannot be used in schools without policy and culture change. Most public schools, 

for example, do not allow mobile phones or devices in school ostensibly because 

of the disruptions they are wont to cause. Moreover, few public schools can afford 

such devices.
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However, the solutions offered above would not work without what one participant 

said is the need for the right or quality learning environment, tools (including the 

necessary technologies and gadgets, books and other material), and well-trained, 

adequately remunerated and motivated teachers. This combination, as the 

participant noted, will ensure students enjoy schooling and learning. Such 

conditions will ensure a wide range of material is used effectively for student 

character development and holistic learning. 

Recommendations

1. Develop visual-audio material for use in schools but ensure those have 

enough and good examples and role models to illustrate and reinforce the 

values necessary for character and holistic student development.

2. Change policy on the use of mobile devices to allow for the use of mobile 

telephony and other devices, and technologies in the delivery of syllabi.

3. Change the philosophy of teaching to apply better teaching methodologies 

that promote deeper rather than surface or rote learning.

4. Change the current school curriculum to reduce the pressure on teachers 

and students, focusing more on formative assessment and acquisition of life 

skills and values instead of summative assessment and performance based 

on mere academic performance or passing of exams.

5. Provide the right or quality learning environment, tools and teachers to 

enhance student interest and commitment to holistic learning. 
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Introduction

The study aims to contribute to the advancement of a holistic child education in 
Kenya. The guiding research question in this study was to establish the centrality 
of value-based education, particularly through the use of audio-visuals in schools, 
homes, and religious spaces. These are spaces where children spend a considerable 
time and therefore likely to influence their attitudes and character formation. 

While teachers provide the essential classroom learning that children need for their 
academic performance, there is a significant gap in providing children with value-
based education. Learning also takes place in the families, among peers and in 
institutions such as the church, and on various media platforms. All these play a
significant role in the character formation of a child. Although parents and 
churches generally understand the value of holistic formation, there are very few 
interventions in complementing knowledge provided in classrooms, most of which 
is directly linked to “passing exams”. Kenya’s education system is largely exam-
driven leaving out the most fundamental knowledge that moulds a child into a 
well-balanced social human being. 

The lack of values among students in Kenya can be seen in the way students react 
to conflicts. The most common responses include riots, destroying of property, or 
even fighting amongst themselves. According to the National Crime Research 
Centre’s (NCRC) Rapid Assessment of Arsons in Secondary Schools in Kenya, in 
2015 over 15 high schools were reported to have gone on strike burning 
dormitories, destroying property and, in some cases, causing injury to their peers 
and others. At the university level, over 17 universities were closed indefinitely 
after students rioted, destroying classrooms, dining halls, engaged police in 
running battles and disrupted learning and other activities in society. Some 
students were expelled, suspended and others forced to re-sit exams. The foregoing 
examples show a worrying trend in Kenya where there is a culture of violence in 
schools. This needs to be addressed. Further, the unrest witnessed in 2015 mirrors 
similar experiences in 2008. Schools as a site of violence, strikes, cheating in 
exams and involvement in negative social activities such as drugs and alcohol 
abuse in raise serious questions about the quality of moral and spiritual education 
the children receive at home, school, and church and from peers and the media. If 
anything, the negative activities happening in school are not driven by students 
alone. 
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